[image: image1.jpg]COLLEGE
OF




Report of the Latino/a Retention Initiative Committee

· Gina Aviles, Director, Payroll


· Calvin Chin, Director, Counseling Services
· Sandrine Dikambi, Coordinator of Undergraduate Programs & Initiatives
· Vielka Holness, Director, Pre-Law Institute

· Rosemarie Maldonado, Assistant Vice President and Counsel 
· Marisol Marrero, Director, Jay Express

· Richard Perez, Faculty--English 

· Belinda Rincon, Faculty-Latin American and Latino Studies

· Carmen Solis, Faculty Associate to the Dean, Graduate Studies

· Katalin Szur, Director, Freshman Year Experience

· John Taveras, Website Manager 

· Nancy Velazquez-Torres, Chair/Director, SEEK Department 

· Maria Vidal, Coordinator, Urban Male Initiative @ John Jay 

· Sumaya Villanueva, Director Academic Advisement

· Doreen Vinas, Assistant Director, Public Relations 

· Janet Winter, Executive Assistant Public Safety 

Overview

In the spring of 2011, concerned with the fact that graduation rates among Latino students at John Jay are lower than Whites, Asian/Pacific Islander and Black students, Dr. Anne Lopes, Dean of Undergraduate Studies, asked a group of Undergraduate Studies Directors to start a discussion on how to address this issue.
On March 25, 2011, the group met and brainstormed about the following questions:

*
Why are they not getting to graduation?

*
What services and supports can we implement to facilitate retention and graduation?

*
How can recruitment efforts be improved or enhanced?

After that initial meeting, Dean Lopes thought it would be more effective to form a college wide committee.  In consultation with several department heads, the committee was formed.  Professor Nancy Velazquez-Torres was appointed chair of the committee and Counsel Rosemarie Maldonado co-chair.  The committee was charged with developing a list of recommendations to present to the College’s administrators by fall 2012 to help increase the number of Latino/a students who complete a degree at the college.  The Chair reviewed several important documents before calling the first committee meeting.  Among these documents were John Jay’s Master Plan, John Jay’s Retention Report and Strategic Retention Plan Prepared by Keeling & Associates (2009).   As these reports were reviewed, relevant data was identified and later shared with the committee.
On July 26, 2011 the first meeting took place to discuss the role of the committee, brainstorm issues affecting the graduation/retention rate of Latino/a students at John Jay and to review the literature on national and local graduation data of Latino/a students.    
The committee was divided into the following 3 subcommittees:

1. Marketing and Enrollment Management Strategies
· Gina Aviles

· Marisol Marrero
· John Taveras
· Sumaya Villanueva 
· Doreen Viñas

2. Student Support Services and Student Life
· Calvin Chin

· Vielka Holness
· Katalin Szur
· Maria Vidal 
· Janet Winter

3. Faculty Development, Curriculum and Teaching Strategies 
· Richard Perez
· Belinda L. Rincon
· Carmen Solis
The subcommittees met regularly during the fall 2011 semester and once a month the entire committee met to give a progress update. The Chair and Co-chair met with Rick Anzaldua, Director of Institutional Research to get additional data and review reports generated from surveys administered by the Office of Institutional Research.
The Chair attended Excelencia’s Accelerating Latino Student Success (ALLAS) workshop held in Washington, DC in September and the Hispanic Association of Colleges and Universities (HACU) Annual Conference and Latino Leadership Institute in San Antonio, Texas in October.  
Excelencia is a non-profit organization committed to accelerating Latino student success in higher education. During the Excelencia event, nineteen higher education institutions were recognized for their extraordinary work on behalf of Latino students. These institutions were included in Excelencia’s 2011 Compendium on What Works for Latino Students in Higher Education.   While at these conferences, the Chair met and spoke with several key persons who are interested in supporting initiatives in higher education institutions geared toward increasing Latino student success. All of the information gathered at these events, was shared with the committee. 

In the spring 2012, each subcommittee submitted a report to the chair.  The Chair and Co-chair reviewed the report and contacted the subcommittees for clarification as needed. After several revisions, the report was submitted to Dean Lopes.
Significance of Initiative

According to the American Council on Education (2010), Hispanics are projected to be a main driver of the United States demographic changes and play an important role in the nation’s educational and economic competitiveness goals.  Based on the 2010 Census, there are 50.5 million Hispanics in the United States, which is 16.3% of the total population.  This reflects an increase of 46.3% since 2000.  
In New York City, the Latino population has continued its steady increase from 1.7 million people and 24% of the total population in 1990 to nearly 2.4 million and 29% of all New Yorkers in 2010. Moreover, Latinos comprised 36% of all people 18 years of age and younger in 2010 compared with 25% for non-Hispanic whites; 25% for non-Hispanic blacks; and 11% Asians.  Not surprisingly, Latinos comprised the largest segment of the City’s school-age children, a number that is expected to increase because of higher birth rates.  It is also important to mention that compared with the other major ethnic groups, Latinos had the lowest median household incomes in New York City from 1990-2010 (Bergad, 2011).  
Although college enrollment has increased in the last several years among Hispanics, graduation rates have been significantly low and attainment of four year degrees among Hispanics lag considerably behind those of Whites.  Young Hispanics have lower levels of education than their peers and show the highest attrition rate of all groups in higher education.  They lag behind all other racial/ethnic groups in the number of undergraduate degrees received per 100 students enrolled, only 11.6 degrees per 100 students. Alarmingly, between 1971 and 2009, the gap in bachelor’s degree attainment between Whites and Hispanics widened from 14 to 25 percent according to The Condition of Education Report (2010) released by the Department of Education.  Furthermore, in a report recently released by Excelencia in Education, Latinos had the lowest level of college degrees in 2011. Only 21 percent of Hispanics had an associate degree or higher, compared to 57 percent of Asians, 44 percent of Whites, and 30 percent of Blacks. In New York City although there has been some improvement, Latinos are still the poorest educated of the City’s major ethnic groups (Bergad, 2011).    
Recognizing the need for an increase in Latino college completion, the American Enterprise Institute (2010) declared Hispanic College graduation rates a national priority and the Excelencia in Education organization has proposed to increase the number of Hispanic college graduates to 5.5 million by 2020.  These organizations have been tracking Latino college completion and degrees awarded by states and institutions. As a result, several higher education institutions have implemented numerous projects to increase Latino graduation rates. For instance, Georgia State University has established a Latino Student Services and Outreach (LASSO) office and La Salle University has the Bilingual Undergraduate Studies for Collegiate Advancement (BUSCA).

In a report recently released by Excelencia, California, Texas and Florida had the largest increase in degrees conferred to Latinos from 2005 to 2008 and according to Hispanic Outlook’s Top 100 Colleges for Hispanics (2012), the top institutions based on degrees awarded to Hispanics are from these states as well.  From the CUNY system, John Jay College and Lehman College are ranked in the top 50.   
John Jay’s Latino Students 

John Jay is identified by the US Department of Education as a Hispanic Serving Institution.  Hispanic-Serving Institutions (HSIs) are defined as colleges, universities, or systems/districts where total Hispanic enrollment constitutes a minimum of 25% of the total enrollment. According to CUNY’s Office of Institutional Research, 41% of the undergraduate students enrolled in fall 2010 identify as Hispanic/Latino; 44% of freshmen students and 50% of internal transfers are Hispanics.  At the graduate level, 22% of master’s degree students are Hispanics. 
There is a significant Latino/a equity gap when it comes to college graduation rates.  According to the Pew Hispanic Center (2010), the national graduation rate is 35.9% for Latinos/as compared to 61.4% for Whites.   Although not as pronounced, an equity gap also exists at John Jay.  The six-year graduation rate for John Jay first-time full-time Latino freshman starting in 2004 was 37% as compared to 41.2% for Whites and 40.1% for all John Jay students.  As noted in John Jay’s Retention Report and Strategic Retention Plan, retention among all student populations is a priority (Keeling & Associates, 2009). Nevertheless, to reach the 50% or above graduation rate established as a goal by President Travis, it is imperative for Latino/a students’ retention and graduation rate to increase.  
The high school preparation of some entering Latino/a students may also impact on the equity gap.  For example, of the first-time full-time freshman starting John Jay in fall 2010, only 49% of Latinos/as were regular admits as compared to 74% of Whites and 60% of other minorities.  Although the difference between the high school grade point average of entering Latinos/as and Whites is small – 82.3 for all students as compared to 81.3 for Latinos/as – the discrepancy in SAT scores is significant.  The average SAT score for Latinos/as was 876, the average SAT score was 908 for all students and 967 for Whites. 
The equity gap in educational progress, however, does not become evident for Latinos until after completion of their second year of college.  For example, the one year retention rate for freshmen who entered in fall 2008 was 74.9% for all John Jay students, 76.3% for Latino/a students and 71% for Whites.  The two year retention rate for freshmen who entered in fall 2008 was 61.9% for all John Jay students, 64% for Latino/a students and 60.2% for Whites.  More data is needed to understand the lack of academic progress after the sophomore year.  
Marketing and Enrollment Management
The Marketing and Enrollment Management Strategies subcommittee worked on three major tasks:  surveys and communications, transcript data, and Clearinghouse and National Student Loan Data System (NSLDS), and the Finish in Four Campaign. 
Surveys and Communications

The Surveys and Communications working group was tasked with working with the Office of Institutional Research (OIR) to review current data on John Jay students to determine the need for data related to Latino/a retention and extract relevant data so that questions could be formulated for inclusion in future institutional surveys.
The possibility of focus groups was also discussed. 

 In addition, the group researched whether CUNY and SUNY campuses use Spanish-language print and on-line materials to communicate with students and their families and review best practices from other similar public institutions on parent websites / literature in Spanish.
Transcript Data, Clearinghouse and National Student Loan Data System (NSLDS) 
The workgroup cross referenced Transcript Online data for the past 2 years with NSLDS data base looking for “Stop Outs”, which may have transferred to other institutions or sent transcripts to law enforcement agencies or employers.

The Office of Career Services was contacted to see if records were kept of our students that may have left school due to having met requirements for one of various law enforcement agencies. Moreover, the workgroup met with OIR Director Ricardo Anzaldua and requested Clearinghouse data.  
Finish in Four Campaign 
Credit Accumulation and Degree Completion:

Research shows that, students who complete 30 credits in their first year are more likely to be retained and graduate (McCormick and Carroll, 1999.) It is also known that first generation students tend to earn fewer credits in their first year than other students. However, completing 30 credits in their first year is positively related to degree completion for these students (Chen and Carroll, 2005). 

Impetus for Finish in Four Campaign:

Given that the greater the number of credits completed in the first year, the more like students are to be retained and graduate, John Jay launched the Finish in Four Campaign in fall 2011. The first step in the process was to identify freshmen who registered for 12 credits in the fall. If not addressed, these students could be “at risk” for not completing 24 or above credits in their first year which builds momentum towards degree completion. 

There were 501 students who enrolled for 12 credits only in fall 2011. These students were contacted via mail, email and phone calls to meet with an academic advisor for one-on-one advisement. Of the 501 students, approximately 204 (41%) are Latino (a). Academic Advisors met with 305 (61%) of these students during the fall semester to discuss how they were performing in their classes and assist them with course options for the spring semester.  Of the 305 students that met with the advisors, 137 (45%) are Latino (a). 

Findings and Recommendations
There is an urgent need for more data regarding our Latino student population. The surveys currently administered do not provide enough information to be able to understand this group’s retention and graduation trends and therefore, develop more effective retention strategies. 
The Transcripts and Clearinghouse reports issued for Transcripts Online were cumbersome and long. They yielded very insignificant results for the amount of time and effort put in. Cross referencing two years of data with NSLDS was a very labor intensive manual process. Out of what the work group considered Total Stop Outs from the Transcript Online report of 3,084 records, Financial Aid pulled a sample of 180. They found only 5 students from the sample population had transferred to another school. This does not seem like an effective way of utilizing limited resources for data gathering.

In speaking with Career Services about the Stop Out list; they indicated that they unfortunately do not collect data that would reflect hired candidates. They have a list of students that utilize their services, but employers are not required to report new hires to the institution, especially if they have not yet graduated.
 In terms of disseminating in Spanish, the work group found that Hostos Community College is the only CUNY campus with a Spanish-language section on their website. Hostos’ entire Admissions web page is fully translated to Spanish.  SUNY offers a translated webpage for its SUNY in NYC website.  However, other state colleges like Miami Dade in Florida have a translated version of their entire website.
Since the Finish in Four Campaign is a new initiative, data must be collected and analyzed to understand its effect on Latino students. According to the work group, academic advisors will be looking at the following academic performance indicators for their assigned cohort of Finish in Four students:

· Total number of credits completed per semester
· Semester GPA

· Completion of key courses with C or better grade (i.e., MAT/ENG or developmental courses)

· Total number of credits enrolled for the following semester
Academic Advisement will collaborate with the Director of Marketing and the Director for First Year Experience to develop and launch the Finish in Four marketing campaign.

Recommendations:

1. The committee isolated five questions that relate to Latino/a retention but are not currently included in student surveys. Below are draft questions. A set of questions related to the topics below should be finalized and submitted to OIR.
·  How involved are your parents in your education? Do they play an active role?

· How fluent are your parents with the English language? Can they speak, read or write in English?
· What is the primary language spoken at home? What language are you most comfortable speaking?
· Do you contribute to your household income? Do you provide the primary financial support for your household?

· Do you have access to the internet at home?

2. The College should consider coordinating focus groups on Latino/a retention, or, focus groups on overall retention with a sub-group of Latinos. Upon review of the questions submitted by the CWG, OIR suggested focus groups because several questions were too nuanced for surveys. 

Calvin Chin, Director of Counseling, has agreed to lead focus group discussions. Development of focus group questions need to be further discussed in collaboration with OIR in order to obtain the most effective, high data yield questions. Below are just two sample questions that may be asked to a focus group: 

· Do you have a connection to the faculty, staff, advisors, and/or administrators at John Jay? 

· What are your career goals? Are you enrolled in John Jay to fulfill the College credit requirement of a specific career?

3. The College should plan to create Spanish-language online and print materials. The committee recommends that the College create an informational one-pager for all parents and that one piece be offered in Spanish as well.

4. The College should offer a Parents Academy/Workshop in Spanish as part of freshman orientation. The workshop would cover short overview on academic, financial, career and counseling services offered on campus.

5. During Open House John Jay should offer at least one workshop in Spanish that offers an overview of the College. Besides selling John Jay to prospective parents, the college should be able to answer their questions in a setting where they will feel at ease and able to communicate their concerns and inquiries effectively in their language. 

6. Assess the success of the Finish in Four advisement pilots at the end of each semester. 

7. Prominently feature currently enrolled Latino (a) students, who are in route to completing their degree on schedule, in the Finish in Four marketing campaign. 

8. Provide a Top 10 list for Academic Success to parents and students as part of the Finish in Four marketing campaign. 

9. Share information about academic performance indicators that are positively correlated with retention and degree completion with students and parents. 

Student Support Services
In identifying the factors that contribute to successful retention and advancement of Latino/a students at John Jay, the subcommittee centered on the roles of family and community building in ensuring success.  The workgroup also described the CREAR Futuros project, a grant-sponsored initiative from CUNY Central that seeks to increase success and retention of Latino/a students.

Family:

The role of family is often integral to student success, and this may be especially true for Latino/a students (Santiago, 2011).  For example, Torres and Solberg (2001) found that Latino/a college students who reported stronger availability of family support also reported stronger self-efficacy, which in turn was related to stronger persistence in college.  Many colleges, especially in Florida, Texas, and California are at the forefront for recognizing the importance of reaching out to Latino/a parents and creating resources that are presented in Spanish and English.

The subcommittee’s recommendation centers on reaching out to the parents of our Latino/a students to better support their understanding of the college process and the ways they can support their students for success.  In the most recent Student Experience Survey, 41% of John Jay undergraduate students identified themselves as first generation college students.  The number of first generation Latino/a students is likely much higher.  In a recent survey of SEEK freshmen, 60% of the sample identify as first generation students, while 70% of the sample identify as Latino .  These students often have to navigate the college process on their own without very much family support and understanding.  Parents sometimes have questions about the value of pursuing a particular course of study.  They may prioritize work and immediate concerns over long term planning and future aspirations (Auerbach, 2004).  By reaching out to the parents of these students, we hope to build a foundation of support to ensure that students remain at college and succeed.  

The development of a Family Resource Center, whose mission would be to reach out to parents and families of our students, would offer support and information about how to help students succeed.  This Resource Center would be staffed with Spanish-speaking personnel with knowledge about Latino/a issues who could speak directly to the parents of our Latino/a students and offer them resources.   By directly supporting the families of our students, we hope to create a caring network that allows parents to speak with one another to help assist their students as they navigate the college process.  Creating a Family Resource Center requires long-range planning, but in keeping with the mandate of the larger committee, we have identified three short-term recommendations that flow from this goal.  
All three recommendations are focused around providing resources both in person and written in Spanish.  An important first step is to collect data on the number of parents and families who speak only Spanish and who would make use of these resources.  It would be important to survey students to determine how many of them live in homes where only Spanish is spoken.

Community:

Developing a more engaged sense of student community is also important in ensuring success and retention.  Latino/a students represent over 38% of our total student population.  We need to demonstrate to these students that we recognize their presence at the college and embrace the rich cultural heritage that they bring to campus.  By creating opportunities for Latino/a students to connect to one another, students will be more engaged in campus life and more likely to remain on campus and graduate.

Student Connect is a web application that is currently being used by First Year Experience to connect incoming students and communicate with them.  The software asks students to submit information about topics that are of interest to them, including information about how they identify, activities they are interested in, and hobbies they take part.  Student Connect organizes all of the information to allow students with similar interests to connect to one another.  Administrators can search for specific key words to identify students with specific interest which enables targeted communication and messaging. The Student Development Department hopes to utilize the Student Connect web resource to aid in their efforts to create a more unified sense of student community for Latino/a students.  Student Connect allows us to send targeted messages to students who identify as Latino/a to inform them of upcoming events on campus and to help them connect to one another.  This website allows us to communicate with students even before they arrive on campus and get their official John Jay e-mail addresses.

The subcommittee is interested in sponsoring a Welcome Week event for incoming students that is targeted for Latino/a students.  For instance, a salsa party is a perfect way to celebrate the cultural heritage of our Latino/a students, while at the same time providing a starting point for the development of a more cohesive community.  Representatives from Latino student groups can be invited to participate in the event, along with upperclassmen which will provide incoming students with the opportunity to connect to older students.  Sign-up sheets can be available for students who are interested in finding out more about different student clubs and resources on campus.

Recommendations:

1. Create a series of bilingual workshops to answer the questions of parents and students relating to financial aid, academic success, and registration.

· Financial Aid.  This workshop would be sponsored by the Jay Express Office and would include information on the types of financial aid that are available, the tax forms parents must submit and the deadlines they must be aware of.  We would offer the workshop to coincide with the times that students would be making their decisions about enrolling in college.  Currently, Jay Express does offer workshops on financial literacy and financial aid that could be easily translated into Spanish.  We would do targeted invitations through Hobson’s Connect to the parents of admitted students.  We would try to offer at least one workshop in February, and another workshop in the summer to first year students who have accepted and enrolled.

· Academic Success/Tutoring services.  These workshops would be targeted towards parents of currently enrolled first year students in their first semester.  The workshops would be sponsored by Academic Affairs and would focus on how students can achieve academic success in college.  The workshop would include information about the relation between major courses of study and careers, and would provide parents with a sense of the different resources available on campus to help students succeed.  For example, one area the workshop could cover would be to dispel misconceptions that tutoring is expensive, limited or only for students on the brink of failing.  We would enlist a successful Spanish-speaking student who is an upperclassman at John Jay to talk about what they did to become successful at college, and the different strategies and resources they took advantage of.

· Registration.  These workshops would be co-sponsored by the Transitions Office of Student Affairs and Enrollment Management.  They would be included as part of the on-going recruitment efforts to create “touches” with prospective students and their families.  These bilingual workshops would cover what majors are being offered, and what interests John Jay can meet of incoming and prospective students.  The workshops would be pitched to parents as a guide for “How to help your child achieve”.

2. Create Newsletter for Parents.  Currently a bilingual newsletter does not exist for Spanish speakers at John Jay A newsletter for parents would be organized by the Counseling Department but feature content from Enrollment Management, Student Affairs, and Academic Affairs.  The newsletter would go out in English to all parents of John Jay students in electronic form, but would also include a Spanish version for our sizable Latino/a community.  Our goal would be to release the newsletter once a semester.  We would feature articles relevant to parents and families.  Content could include articles on all of the academic resources available to students, or different clubs and activities that are available to students. There could be articles on helping students transition to college or the importance of getting help early in the college process.  We could include articles on internships and job preparedness as well as articles on the relationship between majors and careers.  There could even be a column from the President on any topic he would like to address to parents.

3. Provide Bilingual sessions for Open House.  This is a wonderful way to help orient parents to the campus, student services and what will be expected of students in the coming semester.  It would also demonstrate John Jay’s commitment at the outset to support the needs of our Latino community.  We would also include special bilingual tour guides for our Spanish-speaking parents,

4. Latino/a Family Welcome Dinner.  In the spirit of creating community and encouraging a sense of connection among the parents and families of our Latino/a students, we propose sponsoring a dinner for parents and family of Latino/a students held during Welcome Week.  Urban Male Initiative, Student Life, and the Student Government could sponsor it.  This would represent an early opportunity to connect parents and family to the college, and would be a great way of letting them know about all of the other parent and family programming that is available to them.  

CREAR Futuros Peer Mentoring Program

The Hispanic Federation and the City University of New York (CUNY) were awarded a grant from the Lumina Foundation to build, implement and sustain successful "place-based efforts" focused on significantly improving Latino college success in New York City.  

The Federation and CUNY are partnering with Latino community-based agencies, the Department of Education, public policy stakeholders, Citibank and other business leaders to launch the CREAR Futuros project.  Concentrated on Latino College Readiness, Achievement and Retention, CREAR Futuros has two main components: 1) A student retention and achievement model program at 3-4 targeted CUNY colleges, including John Jay and 2) A New York State Partnership for Latino College Success (Latino Partnership) which will advocate for New York State-wide policies that promote completion and efficiency in K-16 education systems.  

The program component entails a "community of care" model that will provide multi-layered support for a minimum of 1,000 Latino college students across CUNY over a four year period. The main pillars of CREAR’s “Community of Care” are as follows: dedicated Latino upper class mentors, social services, college advisors, specialized tutoring assistance, career support and leadership development training.  The goal is to ensure that these students stay connected throughout their college lives to individuals and institutions vested in their success.

At John Jay, the grant provides funding for two dedicated Latino upper class mentors who will provide intrusive advising and mentoring to a cohort of 40 students.  The number of mentors will increase to 4 in years 2-5 of the grant, to allow for mentoring of 80 students each year.  By the end of the grant period, mentorship will be provided to a total of 400 students.  These mentors will receive intensive training during the summer and will be expected to provide intrusive advising both in person and virtually through a technology platform called Manabe.   The mentors will be encouraged to meet with their cohorts regularly to try and instill a sense of community and mutual accountability.  The mentors will be supported by administrators in Counseling as well as community organizations affiliated with the Hispanic Foundation to encourage cross-campus integration and community building.  

The plan is to utilize the existing structure of the learning communities in FYE to select students who will participate in the program.  The first year seminars and learning communities are designed to help students transition into college by introducing them to resources and focusing on building skills needed to be successful in college.  For the first year of the CREAR Futuros project, students enrolled in the first-year seminar in English composition for non-native speakers (ENGW 100), and the first year seminar, Latinos in America (ETH 124) will be invited to participate in the program.   

The program will expand in Year 2 by incorporating two more learning communities or first year seminars and doubling the number of students mentored.  By partnering with the Hispanic federation and community based organizations, they hope to create a network of support to assist our Latino/a students as they progress through college and beyond.

Recommendations:

1. Due to John Jay’s large Latino student population, a peer mentoring program targeting more students should be designed. Having 40 students participating in this program represents less than 1% of our Latino students.  

2. The grant funded program should be used as a model for John Jay to develop and institutionalize a peer mentoring program that would benefit at least 10% of our Latino students.  As stated in the recommendations made to the College by Keeling and Associates (2009), we must “engage students in peer mentoring and peer tutoring in all academic departments and in general education”.
Curriculum, Faculty Development and Teaching Strategies 

The subcommittee that worked on Curriculum, Faculty Development and Teaching Strategies was composed of three faculty members. Each one of them focused on one of the topics. After the topic was researched, each member shared the data with the rest of the group before developing a narrative with their recommendations for each part.     
Curriculum

According to the latest census, Hispanics now comprise the largest minority group in the nation.  By the year 2025, they are estimated to reach 25% of the nation’s population.  Currently, one in four American children is of Latino/a descent. In New York City these numbers are even more pronounced as Latina/os make up the largest portion of the population from ages 10-24 (Treschan, 2010).  These inescapable facts foretell a future at John Jay College compromised of an ever-growing Latina/o student population.  With this Latina/o reality comes a curricular imperative to focus on the scholastic needs of our Latina/o students.  A curricular turn, we contend, will augment the quality and depth of student learning, while also insuring, in the process, the health of our school.  When a college struggles to retain its students not only does it fail on its promised mission to educate and create functional citizens, the proverbial leaders of tomorrow, but it begins to lose the financial and academic flexibility upon which its vitality depends.  
The life force of an institution hinges on its capacity to offer a range of programs, services, and curricula targeted at the particular needs of its students.  Student retention then, is fundamental to conserving the dynamic well-being of a college.  How does a Hispanic serving institution retain its Latina/o students, stay financially viable, while sustaining a thriving population so critical to the spirit of its academic mission?  Our argument here submits a three part solution: 1) beginning with the aforementioned faculty development and hiring that provides students with embodied models, Latina/o Professors, of learning; 2) understanding that with more Latina/o faculty comes the possibility for substantive Latina/o curriculum development; 3) culturally sensitive teaching strategies that address the talents and needs of our students.  This section will examine the significant part curriculum plays in retention.

Curriculum performs a crucial role in the enrichment and retention of our students, by not only furnishing them with a fund of knowledge and skills, but offering diverse models of accomplishment that mirror their experience and potential development.  That is, what curriculum bestows, at its best, is a symbolic endowment, an inheritance authorizing students to project themselves into a given field or career of interest.  As a student recognizes himself or herself within the frame of a discipline, a psychic, cultural, and historic association is established.  The student then enters the field not as a stranger or nomad, but as an agent accredited by past participation with an injunction to learn and build upon the contributions of his predecessors.  A curriculum that widely includes Latina/o subjects, in effect, grants students symbolic permission to immerse themselves in what they learn.  Put another way, curriculum functions as an invitation that incites the right to absorb, produce, and challenge knowledge on hospitable grounds.  
This is all to say, students will stay to the extent they feel they belong.  And they will feel they belong to the extent that curriculum can establish connections through familiarizing content.    Indeed studies indicate that excluding “diverse perspectives in the curriculum has truncated students’ learning, leaving them ill-prepared to function in an increasingly diverse democracy.  The very purpose of higher education – to deepen students’ understanding of what is known, how it has come to be known, and how to build on previous knowledge to create new knowledge – is thus undermined by eliminating the voices of those whose experiences differ from those traditionally represented.” (Clayton-Pedersen and McTighe Musil ).  At a Hispanic serving institution this means including and addressing Latino/a subject matter throughout the college curriculum. 

Latina/o curriculum has several purposes: 

1) To inform and authorize students by linking them to Latina/o scholastic contributions in all fields thereby creating connections, paths, blueprints; 

2) Create an attachment or investment in learning by including Latino/a scholarship, art, history, philosophy, psychology, etc.; 

3) Open students up to skills they will need to succeed in the 21st century; 

4) Bridge differences and socialize students of varying ethnic groups; 

5) Diversify and expand knowledge bases by adding new dimensions to college curriculum; 

6) Add complexity and develop fresh viewpoints to traditional subjects making them more relevant and desirable to students; 

7) Positively impact retention creating a sense of satisfaction, inclusion, and responsibility.  

The census figures indicate an urgent need to reconfigure our curriculum to more effectively educate our students.  Colleges around the country are responding to the growing diversity by making significant curricular alterations.  A study conducted over a decade ago found that of 196 colleges and universities surveyed, 34% had a multicultural general education requirement, 33% offered course work in ethnic and women's studies, and 54% had introduced multicultural material into their departmental course offerings (Light and Cureton, 1992).  This widespread response recognizes the connection between curriculum, student diversity, and retention.  Curricular development is crucial to Latina/o students not only because it teaches them about themselves, but in doing so, opens them to diverse forms of learning.  A student, who reads a Latina/o novel, or Latina/o contributions to history or philosophy, is more likely to be drawn to the other facets of the field.  In this sense, Latina/o curriculum not only grounds students in their own cultural accomplishments, but spurs interest in the larger components of study, deepening their desire to learn and remain in school.  
Educational studies have consistently emphasized a multifaceted approach to retention that aims to make students feel a sense of connection to the college and to what they learn.  This happens in at least two ways: first, informally, through culturally specific events and programs that display an environment committed to Latina/o intellectual experience and development; and second, formally, via the presence of faculty, pedagogical objectives, and curriculum that reflects the students it addresses (Nunez, Ramalho and Cuero, 2010)  At John Jay over 70% of its full-time and part-time faculty are white making it difficult for a fully diverse curriculum to emerge. If Latina/o retention begins with supportive and diverse faculty, it cements those ties through curriculum.  For, ultimately, curriculum is the foundation of all collegiate experience.  Through curriculum students come to know themselves in relation to the intellectual traditions that undergird their social and individual identities.  Therefore, it is incumbent on our institution to provide Latina/o curriculum throughout its departments thereby forging a lasting bond between student and college, student and content, student and the life of their minds. Legitimized by this curricular inclusion, students will develop a sense of their own authority within the fields they study, and feel empowered, rather than estranged, by its content.  Indeed, a comprehensive national study found that faculty whose courses emphasized diversity produced positive effects on racial understanding and an overall satisfaction with the college (Astin, 1993). In this sense, retention hinges on the satisfaction of learning about Latina/o life and production in a comparative context.  Consequently, a majority Latina/o student population must be met with curriculum that affirms them or they will feel ineluctably divorced from the college experience.    
Practically, curricular focus on Latina/os will appeal to a wide range of students’ professional and intellectual interests. As a Hispanic-serving institution with over 5000 students of Latino/a descent, John Jay College has a mandate to promote Hispanic higher education.  Part of ensuring Latino/a student success is to offer a curriculum that critically reflects their concerns, experiences, and contributions to the formation of the nation and hemisphere.  Because a significant portion of Latino scholarship centers on issues of justice, human rights, and U.S.-Latin American relations, it will be easy to hire the faculty and create courses in disciplines such as Humanities and Justice, International Criminal Justice, Criminal Justice, Human Rights, History, Sociology, Psychology, Philosophy, English, and Gender Studies, to name a few.  Students interested in law enforcement will also be drawn to curriculum that helps increase their understanding of colleagues and communities they will work in.  The curriculum with a humanistic perspective on issues of justice and inequality will complement the empirical and quantitative training of non-literature minors and majors with social science backgrounds.  
Finally, the intense focus on close reading, argumentation, and writing will appeal to aspiring law students and those interested in pursuing graduate study.  In short, John Jay College has an opportunity, not mention an ethical responsibility, to become a curricular innovator by offering Latino/a curriculum throughout the college.  Colleges around the country have begun to recognize the growing status of U.S. Latino/a students, increasingly integrating Latina/o materials into their curricula (see, for instance, the University of North Carolina's U.S. Latino/a Literature minor at http://englishcomplit.unc.edu/latina-o/index.html or University of California at San Diego’s Chicano/a-Latino/a Arts and Humanities Minor http://www.ucsd.edu/catalog/curric/CLAH.html).  
Establishing robust Latino/a curricula will ensure John Jay’s standing as a vanguard institution that anticipates national curricular trends and demonstrates a profound commitment to teaching students the cultural, legal, and literacy skills in demand for the 21st century.  Studies have consistently “confirmed that serious engagement of diversity in the curriculum and the classroom has a positive impact on attitudes toward racial issues, on opportunities to interact in deeper ways with those who are different, on cognitive development, and on overall satisfaction with institutions.  Longitudinal research on the effects of the focused use of intergroup dialogues confirm measurable progress in identity development, more comfort with conflict as a normal part of social life, more positive intergroup interactions, and long-term effects on participation in activities with members of other racial and ethnic groups among dialogue participants” (Clayton-Pedersen and McTighe Musil, ).  Students then will feel encouraged by an intellectual environment whose curriculum addresses a valued set of traditions to which our they are indebted, influenced, and inspired by, thus producing a level of engagement, through curricular inclusion and affirmation, that enormously impacts student persistence.  
Recommendation:
1) All departments have a series of courses aimed at Latina/o experiences and contributions to their respective fields.  Latina/o history, sociology, philosophy, the arts, psychology and others, would together provide a robust curriculum, give students knowledge of their cultural contributions to these respective fields, and, consequently, enhance self-esteem and intensify student investment in learning.  For students would see themselves as integral to the fields they study and therefore feel a sense of ownership or entitlement, a sense of being a part of a lineage within which they participate, rather than outsiders who study because like “medicine” it is, in the abstract, good for them.  This kind of curricular effort would significantly alter current retention trends by forging fundamental attachments to subject matter specifically relevant to their experiences, traditions, and achievements.  Such a move would signal to the students that John Jay College welcomes and substantially includes them in every dimension of its college life.  Ultimately, curriculum would profoundly demonstrate that its Latino/a students are among the institution’s most valued and respected resources.  

Faculty Development

According to Gilroy (2011) institutions of higher education have renewed, revised and improved "recruitment and retention efforts to diversify student enrollment." Such measures are proving to be significant in the admission of minority students. For example, the data for graduate student enrollment nation-wide indicates an increase of 29.1% for students of color and 9.1% in particular for Latinos (Gilroy 2011). Gilroy (2011) posits that as the population of Latinos and other people of color continues to rapidly increase institutions of higher education will need to diversify a great deal more at the graduate and undergraduate levels. Research shows   that by the year 2050 minorities will represent nearly "50% of the total U.S. population" and that 80% of college enrollment will be comprised of students of color (American Speech-Language-Hearing Association 1997-2012). A good percentage of this growth will be seen in the Latino(a) student population who currently number  2.3 million in New York City alone (Community Service Society, 2010).  

 According to the literature, an essential key for the recruitment and achievement of this Latino student population is the role of a diverse faculty (Gilroy, 2011; Clark, Claeys, Flores and Villarreal, 2007).  Ponjuan (2011) points out that any recruitment and retention efforts implemented for this growing Latino student population in higher education will require attention to recruitment and retention of Latino faculty as well.  In fact, most of the scholarship on Latino student retention consistently maintains that retention of minority faculty directly corresponds to student academic achievement and overall success at both the undergraduate and graduate levels ( Clark, Claeys,  Flores and Villarreal, 2007;  Reason 2009; Nunez, Murakami Ramalho and Cuero, 2010).  Carnevale & Fry (2000); Knefelkamp & David-Lang 2000 and the American Speech-Language-Hearing Association 1997-2012 all sustain that  expanding the racial and ethnic diversity of faculty will prove to be advantageous in both teaching and student learning. They assert that it assists in the development of clear perspectives around gender, race, ethnicity and policies that can provide better services to this academically marginalized population. 

 Thus the commitment from institutions of higher education to diversity should not only be demonstrated via increased admissions recruitment initiatives and retention efforts for students but also in the hiring minority faculty. Dumas-Hines (2001) and the American Speech-Language-Hearing Association (1997-2012) posit that a lack of diverse faculty who can serve as role models impacts both the retention and graduation rates of minority students. Other scholars have suggested that Latino students' lack of academic success is frequently related to college adjustment and the absence a shared identity and struggle.   

If the literature is indeed correct that Latino student success is tied to a shared identity with minority faculty (Maldonado, Rohdes and Buenavista, 2005) then we should further assess this at John Jay College where the total Latino undergraduate population is 39% and 17% for Latino graduate students. While there has been growth in Latino faculty at John Jay over the past seven years, the overall percentage of Latino(a) faculty still does not mirror that of the Latino(a) student population at both the graduate and undergraduate levels. In addition, at both levels the graduation rate for Latino students is relatively low. This can be related to what Longerbeam, Sedlacek and Alatorre (2004) refer to as “acculturation stress.” This type of stress, which applies to undergraduate and graduate students, occurs when students experience pressures or anxiety related to lack of diversity combined with lack of “support networks,” ethnic and racial labeling and subtle forms of discrimination (Longerbeam, Sedlacek and Alatorre, 2004). One key factor identified as improving such stress again was growth in Latino faculty who can serve as role models (Longerbeam, Sedlacek and Alatorre, 2004). Other research on Latino student retention also supports this claim (Reason, 2009; Nunez, Murakami Ramalho and Cuero 2010;  Clark, Claeys, Flores and Villarreal, 2007). 
Latino faculty in this respect not only assist students in understanding their culture and experiences but within their courses, the overall college curriculum, research and institutional policies, they can be instrumental in infusing pedagogical strategies that challenge injustice and bias for Latinos and other people of color in higher education (Nunez, Murakami Ramalho and Cuero, 2010). Ponjuan (2011) maintains that minority faculty not only assist students in completing their degrees at a greater pace and serve as professional role models, but they create greater opportunities to evaluate social constructions in society, discuss issues of race and ethnicity and generate research that often assesses and supports their communities. 
The literature also indicates that the same environment that is helpful to Latino students in progressing academically, namely those that value inclusiveness and culture, are also viewed as supportive for Latino faculty  (Ponjuan, 2011).  There have been some very notable efforts to promote diversity and be more inclusive at JJC and certainly there is much work to be done in order to enhance convivial conditions and surroundings that advance equity at all levels in higher education (Nunez, Murakami Ramalho and Cuero, 2010).   In this related vein the subcommittee offers the following recommendations for faculty development that are essential for student success. 
Recommendations:

1.     
The college should consider the research on Latino student retention and work towards hiring more Latino/a faculty.  Based on our status as an HSI and the percentages of Latino students at both the undergraduate and graduate level, all departments as well as graduate programs should have a greater Latino/a faculty presence. Therefore, the college should consider employing significantly more full and part-time Latino(a) faculty.  As research indicates, Latino/a students' are responsive and achieve success when they have Latino/a faculty who overtly value them as students, understand and connect to their backgrounds, forms of expression, and experiences.
2.     
The college should develop methods via workshops or seminars to assist all faculty in becoming familiar with reading selections of pedagogical literature both on teaching at HSI’s and on how Latino/a students’ best learn.  In addition, professional development opportunities should be provided in how to facilitate challenging conversation on issues of race, ethnicity, and language in the classroom. Faculty should be exposed to the specific strategies and skills of facilitating these conversations in the classroom, and creating a classroom of true inclusion, where everyone can learn to their full potential across race, ethnicity, and language. 

  3. 
The College should create opportunities for faculty and students to meet more regularly to network and learn about new initiatives and opportunities for collaborating on scholarship.  

Teaching Strategies

In order to make expanded curricula meaningful and effective in promoting student academic success, we must also examine our unacknowledged biases and assumptions about Latina/o students.  For too long, educational institutions have treated Latina/os and other students of color as intellectually deficient.  This presumption, now regarded as the cultural deficit model of education, views cultural identity, family background, and supposed racially-inherent qualities as the reasons for academic underachievement (Song and Pyon, 2008).  Under this model, the onus of student failure is placed on students and their families.  Although most educators would acknowledge the model’s blatant racism, this approach to Latina/o students remains persistent and pernicious. 
Moreover, according to a study conducted by the National Council of La Raza, youth reported significant ethnic stereotyping by teachers, administrators, and peers. Such stereotyping, they feel, often leads Hispanic students to be overlooked, excluded, or negatively tracked and results in unequal educational opportunities (Foxen, 2010).  
When instructors regard Latino/a students as having poor communication skills rather than multilingual modes of expression, they turn a cultural attribute into a deficit.  When professors view Latina/os as incapable of mastering disciplinary knowledge rather than being proficient in bicultural epistemologies, they discount the knowledge base of diverse non-Anglo cultures. When teachers wonder why Latina/o students do not read, write, and think like the Anglo-American model student, they fail to realize that teaching practices, standards, and forms of assessment are based on racial, gender, and class presumptions. 
One of the primary ways the College can respect students’ cultures while enhancing learning outcomes is by hiring faculty, in this case Latina/o faculty, who can offer alternatives to the cultural deficit model of teaching and value diverse perspectives. The 2012 CUNY Diversity Action Plan makes this point clearly: “scholars from minority groups increased and enriched scholarship and teaching in many academic disciplines” including the STEM fields where “the development of instructional methods that foster respect for cultural differences and addresses variant learning styles results in greater access to STEM fields for all students” (Appendix I, p. 2). In general, research has shown that “diverse representation in discipline[s], intellectual outlook, cognitive styles, and personalities offer students the variety of ideas that constitute a dynamic intellectual community” (Appendix I, p. 2). As the following research indicates, increasing the number of Latina/o faculty across all disciplines, is a critical step in improving the pedagogical strategies needed to prepare John Jay students for academic success. 

As most researchers of educational diversity will attest, the first place to begin a conversation about instructional practices that respect diversity in all its forms is with the instructors themselves.  Instructors must honestly asses their own cultural assumptions and biases before they can recognize the need to change or enhance their teaching approaches in diverse classrooms.  To build culturally sensitive classrooms, professors must:

1.  Respect their students enough to learn something about students’ racial, ethnic, and cultural backgrounds.

2.  Learn about and value their students’ cultures without presuming that students 1) are willing or able to share their personal experiences in front of the class and 2) are representatives of their entire culture. It also goes without saying that instructors should recognize that Latina/os are not a homogenous group.  

3.  Examine their own culturally-based experiences and assumptions of diversity by asking themselves the following questions developed by the Derek Bok Center for Teaching and Learning at Harvard University:



- Am I comfortable around students of color?

- Am I afraid of students whose background differs markedly from my own?

- Do I rationalize or tolerate lack of participation from minority students more than I would for other students?  Do I think their silence means ignorance? Do I believe it is culturally based?

- If an issue involving race comes up, do I assume a student of color will know most about it?  Or will not mind acting as the class expert concerning it?



- Do I call on students of color as often as others?



- Do I think that there is one correct or appropriate mode of argument or 



discussion in class?  How open am I to multiple modes of discourse?

- How do I behave with students of color who are under-prepared?

- Do I respond to a white student’s voice as if it had more intellectual weight?



- What assumptions do I make about different student groups?



- Do I expect students of color to need extra help?

- When students of color answer questions, am I afraid their answers will not be correct, or that their method of answering will be inappropriate?

- Do I anticipate that students of color will be under-prepared or less  qualified?

Taking the time to honestly answer questions about personal assumptions is an important first step in promoting a positive learning environment that fosters Latina/o and student of color success.  The CUNY Diversity Action Plan (from now on referred to as DAP) acknowledges “becoming aware of unconscious assumptions and behaviors that influence interactions enables all faculty to minimize these beliefs and behaviors and derive maximum benefits from diversity” (Appendix I, p. 3).  One way to promote productive introspection and self-evaluation of hidden biases is to encourage faculty discussions around issues relating to the value of diversity. Such discussions should take advantage of Latina/o faculty expertise and experience in dealing with cultural issues and assets that Latina/o students bring to the classroom. By utilizing the wealth of knowledge that Latina/o faculty have to offer, the College can use such cultural and pedagogical exchanges to foster “more creative teachers” and “more understanding colleagues” (Appendix I, p. 3). 

Studies have shown that students pick up on the daily micro-aggressions that contribute to a hostile classroom climate for students of color.  Citing the work of Joe R. Feagin’s 1992 study of African American students, John Farley (2002) lists the “behaviors by white professors” that negatively impact African American students in the classroom which include:

(1) seeing individual black students as spokespersons for all blacks (a survey by Gossett et. al. [1998] reports that 58 percent of black students feel pressured in class to represent their entire race rather than speak as individuals), (2) making assumptions about students because they are black, (3) lack of feedback/reinforcement/response to comments, (4) 
low expectations and assumptions about lack of ability, and (5) disinterest in minority research and issues. (p. 8)

In addition to recognizing and then eliminating any biases toward students of color that they may have, instructors can create the kind of positive classroom environments that foster intellectual inquiry and development among student of color.  For example, Farley recommends that instructors “combine feedback and high standards with a ‘you can do it’ message” (2002, p.16).  While this is good practice for building the confidence of all students, it is particularly important for minority students who doubt their own comprehension and performance or who sense that their professors may doubt their academic abilities.  Another way to reaffirm Latina/o students’ sense of belonging to the College and thus increase their odds of earning a degree is to increase the number of Latina/o faculty role models available to them.  Research has shown that  “Students who have diverse faculty as role models can engage and understand perspectives both similar to and different from their own. Diverse faculty also help underrepresented students to envision themselves as members of the academy in all fields” (Appendix I, p. 3).

Turning cultural identity into an asset rather than a deficit requires a new approach to teaching in the college classroom. In response to the cultural deficit model of education, scholars advocate Culturally-Responsive Teaching (CRT), a form of instruction that explicitly incorporates students’ cultural backgrounds and practices into the class curriculum (Padrón, Waxman and Rivera, 2002).  This method has both educational and ethical merits that make it particularly suitable for an institution as ethnically and racially diverse as John Jay College.  It shifts the power dynamics within the classroom by putting professors in the position of learners while students draw on their culturally-based experiences to participate in collective knowledge production. It validates and legitimates Latina/o cultural heritage.  It also recognizes the existence of multiple ways of knowing and different approaches to problem solving and expression.  Although CRT is designed to enhance the academic experience of students of color, it ultimately benefits all students because it demands a conceptual transformation in the standard lecture-based, transmittal model of college instruction.  Rather than view professors as purveyors of knowledge, CRT calls for the co-production of knowledge among students and between students and professors.  The method is also easily applicable to all courses, disciplines, and levels.  Presuming that instructors take the time to learn about their students’ backgrounds through some kind of personal essay assignment at the beginning of the semester, professors can draw on their students’ collective base of knowledge.  The following examples demonstrate CRT’s utility:


An example of taking advantage of funds of knowledge in a classroom could be a

Marine Biology teacher who asks a student who is a former migrant fisherman to comment on the effect of red tide on fish harvests. In a psychology class students from different cultural backgrounds can discuss how their cultures interpret different psychological concepts such as individuality and group status. (Pappamihiel and Moreno, 2011, p. 334)

While recognizing Latina/o students’ multiple epistemologies and literacies, it is important to also recognize that many students come from poorly-funded public schools that have failed to provide adequate instruction.  Because of institutional failure and neglect, many students of color require teaching strategies that utilize their strengths to achieve academic success.  These strategies, based on the CRT model, include the following:

1. Cooperative Learning: This method of instruction uses small groups to build knowledge and develop social skills.  It works best when each group member is assigned a specific role and has the opportunity to share and defend his or her own ideas.  It helps minimize the anxiety that some students feel when they are unsure of the subject matter or of their own comprehension.  It also fosters student-centered learning while promoting speaking, listening, and writing skills (Padrón, Waxman and Rivera, 2002). In order to be effective, group work must be structured.  Rivera (2011) describes the following skills that students can develop through a project management process:

- defining the task


- identifying the group’s goal


- clarifying expectations and roles


- breaking the assignment into tasks


- assigning group members to complete tasks


- developing timelines


- monitoring progress

Cooperative learning is applicable in almost every discipline and in some cases, can replace ineffective lecture formats.  At the University of Maryland Baltimore County, the chemistry department has replaced their large gateway courses – Chem 101 and 102 – with “Discovery Learning” courses that utilize the cooperative learning model (Adam, 2011).  In these classes, students are grouped into teams of four and are given specific problems to solve. Teaching assistants and brief lectures help guide students toward finding the correct answers.

2.  Cognitive-Guided Instruction: Professors can promote deeper comprehension of subject matter by explicitly teaching effective ways of processing material.  For example, students benefit from assignments that break down concepts and emphasize the following critical thinking skills: summarizing, self-questioning, clarifying, and predicting (Padrón, Waxman and Rivera, 2002).

3.  Non-Traditional Assignments: Rather than require essays or reports as the only mode of assessment, give students the opportunity to demonstrate their comprehension and mastery of material through digital storytelling, photo journals, or other forms of presentation (Pappamihiel and Moreno, 2011). 

4.  Multiple Problem-Solving Approaches: Scholars argue that many Latino cultures emphasize “stage-setting and context-creation” as part of the problem-solving process (Pappamihiel and Moreno, 2011,p. 335).  In other words, many Latina/o students come from cultural backgrounds that approach problems and issues holistically rather than compartmentally and atomistically.  To take advantage of this approach, instructors could have students assess the multiple historical, social, political, or economic contexts of a particular issue before focusing on specific aspects. 

5.  Culturally and Locally Relevant Topics: Instructors at other Hispanic Serving Institutions have found increased student engagement when they incorporate material or topics that reflect local or culturally significant issues into their syllabi. For example, professors of Political Science at HSIs in Texas often focus on Latino politics, Mexico/U.S. relations, Latin American relations, and multilateral trade treaties such as the North American Free Trade (NAFTA) agreement (Kiasatpour and Lasley 2008:161).  In these institutions, instructors explicitly make the effort to identify what topics would be culturally relevant to their student population.   Aside from CRT teaching strategies, instructors should consider a variety of teaching methods that enhance student learning.  Although the following methods are beneficial to all students, they are particularly helpful in ensuring Latina/o student comprehension and success.

Reading a Syllabus:  As first-time college students, many Latina/o freshmen have limited exposure to reading and understanding syllabi.  Failing to carefully read or understand classroom policies, assignments, and deadlines can have a detrimental effect on student success.  While instructors typically review the syllabus on the first day of class, it is worth reviewing certain aspects of the syllabus throughout the semester to ensure that students understand things like grading criteria, late work policies, and exam schedules (Rivera, 2011, p. 48).  Rivera has also found that oftentimes Latina/o students misjudge the grading weight of activities and assignments which leads them to either treat all assignments as equally weighted or to focus on expending more effort on small assignments at the expense of larger ones. By reviewing how grades are determined and the percentage of each assignment in the overall course grade, instructors can help students reach their full potential in the course. 

Time Management Skills: Time management is an essential skill for every student to master, particularly for students who have multiple non-academic responsibilities. Learning how to effectively manage time is particularly important for women students who “typically have greater demands on their time and more conflict between home and nonhome work expectations than do men” (Farley, 2002, p.15). To help Latina/o students manage their schedules, they must practices the skills of planning and prioritization. Students need to be encouraged to use academic planners or calendars that help them organize multiple due dates and plan for the timely completion of reading and writing assignments.  By breaking large assignments into smaller steps and then completing each task incrementally, students can avoid “sabotaging their own success” by procrastinating on assignments (Rivera, 2011, p. 48).  Developing strong time management skills can help students develop personal accountability and simultaneously reduce the stress in their hectic lives. 

Promote Reading:  In an attempt to manage their course work, many students fail to do the assigned reading and thus are unprepared for class.  With proper time management skills (discussed above), students cannot use lack of time as an excuse for not reading.  However, there are things that instructors can do to encourage students to complete reading assignments.  To help students read effectively, instructors can encourage metacognitive reading strategies that include outlining (discussed below), “questioning information, coding paragraphs and evaluating their own comprehension” (Culver, 2011, p.29).  Instructors can also provide reading guides to help student comprehension as long as the guides are not so detailed that they obviate the need to read the actual text. These strategies assist students in understanding and retaining information that helps prepare them for class lecture and tests.  The most common way to promote reading is to base 50% or more of test items on the textbook or to use quizzes throughout the semester based on the assigned reading.

Outlining:  Outlining reading material, math proofs, science experiments, academic essays, and other reading material can help students increase their comprehension of reading assignments.  Incorporating outlining into course curricula requires students to locate the main argument or idea and then identify the author’s use and arrangement of supporting details.  These skills enable students to learn how texts are ordered which then gets transferred into their own writing practices.  As they discern the logic of a text, they can better engage in questioning and evaluating the author’s argumentation or assumptions (Rivera, 2011)
Learning from Feedback:  Instructors can help students learn to give, receive, and use feedback by building assignments that require peer reviewing into their syllabi.  They can also require that students visit during contact hours for brief discussions on their assignments or performance.  As Rivera (2011) points out, learning how to give and receive constructive, objective criticism, is an important skill that is transferrable to the work place (p. 40).  In the academic context, giving feedback helps students become careful observers of others’ work.  It helps them understand the interactive nature of learning from others.  In terms of receiving feedback, particularly from instructors, students learn to accept criticism as an attempt to improve their skills rather than as a personal attack on their character.  In order to achieve this, instructors should focus on the student’s strengths in a particular assignment before discussing the areas for improvement (2011: 40). By taking the time to critique student work, students realize that their work is valued and they can see themselves as scholars engaged in honing their skills.  Study Groups: According to Farley (2002), students who work in study groups are more likely to do well on tests (p. 15-16).  Unfortunately, Latina/o students are more likely to study alone and consequently miss out on the educational and social benefits of group work.

Learning Communities: Learning communities are a valuable means of providing academic support and developing strong student-student and student-professor relationships that are key to ensuring first-generation college students’ acclimation. As a result, learning communities are particularly helpful to Latina/o undergraduates who benefit from more intimate and supportive educational environments. Data from other university and college programs nation-wide reflect the academic gains of Latina/o undergraduates who participate in learning communities.  For example, Latina/o freshman that participated in the University of Texas at San Antonio’s Learning Communities program had a 12.3% higher retention rate and a .33 higher GPA than Latina/o students who did not participate (Flores, Clark, Claeys, and Villarreal, 2007, p. 57).  John Jay College already has a strong learning communities program that has improved the educational performance of all students who participate.  We recommend strengthening and expanding that program in order to compound its effectiveness in retaining Latina/o students.

Mentoring: Although there are no specific directions on how to mentor students, mentoring should be considered a vital component in Latina/o student retention and academic success.  Not only is mentoring crucial to undergraduate and first generation college students, but also to graduate students.  Mentoring is a particularly important part of doctoral student socialization (Ponjuan,2011).  Ponjuan recommends that Latina/o graduate students, most of whom are first-generation graduate students, would benefit from mentoring programs that place them with advanced doctoral students or Latina/o faculty in their field of study (p. 103).   
According to John Jay College’s E-Resource Center, the College has a significant number of non-native English speakers or NNES. Based on figures from 2005, “22.2% of entering freshmen were foreign-born, 54.9% had foreign-born mothers, and 55.7% claimed that a language other than English was spoken at home.”
  The statistics have remained consistent in the past five year.  The College has proactively attempted to address and serve the needs of this large student population through programmatic support for the E-Resource Center and the Center for English Language Support (CELS) program.  Through CELS, students can take advantage of individual and small group tutoring in language development and writing.  CELS provides workshops and online tutorials to students to accommodate the different time schedules and learning styles.  

Although these programs are vital to the future success of NNES, they cannot and should not bear the weight of attending to the academic needs of this student population.  The sheer number of NNES requires that all instructors be trained on ways of helping students develop multiple literacies.  To enhance teaching strategies in relation to NNES, faculty should avail of the E-Resource Center’s online “tip sheet” for the most effective ways of addressing NNES needs in the classroom.
  The resource includes strategies on how to encourage students to participate in class, elaborate on responses, participate in group work, deliver in-class presentations, follow lectures, take effective notes, and prepare for exams. 

Based on the survey of research on pedagogy detailed above, the subcommittee makes the following recommendations that speak to the specific needs of our John Jay College Latina/o student body.
Recommendations:
1. The college should draw on the expertise and experience of existing Latina/o faculty, across the disciplines at John Jay. By doing so, the College can promote advances in teaching methodologies and student learning outcomes among Latina/o students.  The CUNY Diversity Action Plan clearly articulates the instructional value of diverse faculty: “As diverse faculty members broaden themes pursued in scholarship, they generate curricular changes and introduce different forms of pedagogy in the classroom” (Appendix I, p. 2). We recommend holding faculty workshops that explain and model the CRT method of instruction in addition to the teaching strategies discussed above.  External or internal faculty knowledgeable in the CRT model can conduct workshops through a partnership with the Center for the Advancement of Teaching or other independent departmental efforts. 

2. More extensive training among faculty in teaching non-native English speaking students should be provided.  Given the large number of NNES students who attend John Jay, the College has a special responsibility to prepare its faculty to meet their needs.  Expanding financial and personnel support to existing programs such as the E-Resource Center and CELS is a first step.  A second step is hiring more Latina/o faculty to help address the specific needs of the Spanish-speaking population of NNES students.  As Kristi Kanel (2004) makes clear in her report on serving ESL university students, those who speak the specific language of their students “and understand the culture would provide the types of services needed by this group at least as, if not more, effectively than those not familiar with the culture and language” (p. 62).

SUMMARY OF FINDINGS AND RECOMMENDATIONS  
According to the data gathered, over 41% of our undergraduate students; 44% of freshmen students; 50% of internal transfers and 22% of master’s degree students identify as Hispanic/Latino. However, the six-year graduation rate for John Jay first-time full-time Latino freshman starting in 2004 was 37% as compared to 41.2% for Whites and 40.1% for all John Jay students. Therefore, to be able to meet the retention and graduation goals established by President Travis, an aggressive retention initiative needs to be implemented to reach all of our students.    
As indicated in the college’s retention report Keeling and Associates (2009), “sustainable improvement in retention to graduation requires significant campus cultural change to achieve a collective and cumulative effect.”  Hence, better marketing and enrollment tools as well as enhanced student support services, a greater ethnic and culturally diverse faculty, ongoing faculty development and great teaching are all essential to guarantee an increase in retention and most importantly, graduation.

Given the importance of our Latino/a students to the future of our college, our city and our country, it is essential that our institution support them in their efforts to become successful adults and citizens.  By allocating more resources to student and academic support services for Latino/a students and hiring qualified Latino faculty, John Jay College will have a positive impact on these students academic careers, increase graduation rate and once again live its motto of educating for justice.
Recommendations:

1. The committee isolated five questions that relate to Latino/a retention but are not currently included in student surveys. Below are draft questions. A set of questions related to the topics below should be finalized and submitted to OIR.
·  How involved are your parents in your education? Do they play an active role?

· How fluent are your parents with the English language? Can they speak, read or write in English?
· What is the primary language spoken at home? What language are you most comfortable speaking?
· Do you contribute to your household income? Do you provide the primary financial support for your household?

· Do you have access to the internet at home?
2. The College should consider coordinating focus groups on Latino/a retention, or, focus groups on overall retention with a sub-group of Latinos. Upon review of the questions submitted by the CWG, OIR suggested focus groups because several questions were too nuanced for surveys. 

Calvin Chin, Director of Counseling has agreed to lead focus group discussions on our behalf. Development of focus group questions need to be further discussed in collaboration with OIR in order to obtain the most effective, high data yield questions. Below are just two sample questions that may be asked to a focus group: 

· Do you have a connection to the faculty, staff, advisors, and/or administrators at John Jay? 

· What are your career goals? Are you enrolled in John Jay to fulfill the College credit requirement of a specific career?
3. The College should plan to create Spanish-language online and print materials. The committee recommends that the College create an informational one-pager for all parents and that one piece be offered in Spanish as well.

4. The College should offer a Parents Academy/Workshop in Spanish as part of freshman orientation. The workshop would cover short overview on academic, financial, career and counseling services offered on campus.

5. During Open House John Jay should offer at least one workshop in Spanish that offers an overview of John Jay College. We need to sell John Jay to prospective parents and be able to answer their questions in a setting where they will feel at ease and able to communicate their concerns and inquiries effectively in their language. 

6. Assess the success of the Finish in Four advisement pilots at the end of each semester. 

7. Prominently feature currently enrolled Latino (a) students, who are in route to completing their degree on schedule, in the Finish in Four marketing campaign. 

8. Provide a Top 10 list for Academic Success to parents and students as part of the Finish in Four marketing campaign. 

9. Share information about academic performance indicators that are positively correlated with retention and degree completion with students and parents. 

10. Create a series of bilingual workshops to answer the questions of parents and students relating to financial aid, academic success, and registration.

a. Financial Aid.  This workshop would be sponsored by the Jay Express Office and would include information on the types of financial aid that are available, the tax forms parents must submit and the deadlines they must be aware of.  We would offer the workshop to coincide with the times that students would be making their decisions about enrolling in college.  Currently, Jay Express does offer workshops on financial literacy and financial aid that could be easily translated into Spanish.  We would do targeted invitations through Hobson’s Connect to the parents of admitted students.  We would try to offer at least one workshop in February, and another workshop in the summer to first year students who have accepted and enrolled.

b. Academic Success/Tutoring services.  These workshops would be targeted towards parents of currently enrolled first year students in their first semester.  The workshops would be sponsored by Academic Affairs and would focus on how students can achieve academic success in college.  The workshop would include information about the relation between major courses of study and careers, and would provide parents with a sense of the different resources available on campus to help students succeed.  For example, one area the workshop could cover would be to dispel misconceptions that tutoring is expensive, limited or only for students on the brink of failing.  We would enlist a successful Spanish-speaking student who is an upperclassman at John Jay to talk about what they did to become successful at college, and the different strategies and resources they took advantage of.

c. Registration.  These workshops would be co-sponsored by the Transitions Office of Student Affairs and Enrollment Management.  They would be included as part of the on-going recruitment efforts to create “touches” with prospective students and their families.  These bilingual workshops would cover what majors are being offered, and what interests John Jay can meet of incoming and prospective students.  The workshops would be pitched to parents as a guide for “How to help your child achieve”.

11. Create a Newsletter for Parents.  Currently a bilingual newsletter does not exist for Spanish speakers at John Jay.  A newsletter for parents would be organized by the Counseling Department but feature content from Enrollment Management, Student Affairs, and Academic Affairs.  The newsletter would go out in English to all parents of John Jay students in electronic form, but would also include a Spanish version for our sizable Latino/a community.  Our goal would be to release the newsletter once a semester.  We would feature articles relevant to parents and families.  Content could include articles on all of the academic resources available to students, or different clubs and activities that are available to students. There could be articles on helping students transition to college or the importance of getting help early in the college process.  We could include articles on internships and job preparedness as well as articles on the relationship between majors and careers.  There could even be a column from the President on any topic he would like to address to parents.

12. Provide Bilingual sessions for Open House.  This is a wonderful way to help orient parents to the campus, student services and what will be expected of students in the coming semester.  It would also demonstrate John Jay’s commitment at the outset to support the needs of our Latino community.  We would also include special bilingual tour guides for our Spanish-speaking parents,

13. Latino/a Family Welcome Dinner.  In the spirit of creating community and encouraging a sense of connection among the parents and families of our Latino/a students, we propose sponsoring a dinner for parents and family of Latino/a students held during Welcome Week.  Urban Male Initiative, Student Life, and the Student Government could sponsor it.  This would represent an early opportunity to connect parents and family to the college, and would be a great way of letting them know about all of the other parent and family programming that is available to them.  
14. Due to John Jay’s large Latino student population, a peer mentoring program targeting a significant number of students should be designed. 

15. The CREAR Futuros grant funded program should be used as a model for John Jay to develop and institutionalize a peer mentoring program that would benefit at least 5% of our Latino students.  As stated in the recommendations made to the College by Keeling and Associates (2009), “engage students in peer mentoring and peer tutoring in all academic departments and in general education”.
16. All departments have a series of courses aimed at Latina/o experiences and contributions to their respective fields.  Latina/o history, sociology, philosophy, the arts, psychology and others, would together provide a robust curriculum, give students knowledge of their cultural contributions to these respective fields, and, consequently, enhance self-esteem and intensify student investment in learning.  For students would see themselves as integral to the fields they study and therefore feel a sense of ownership or entitlement, a sense of being a part of a lineage within which they participate, rather than outsiders who study because like “medicine” it is, in the abstract, good for them.  This kind of curricular effort would significantly alter current retention trends by forging fundamental attachments to subject matter specifically relevant to their experiences, traditions, and achievements.  Such a move would signal to the students that John Jay College welcomes and substantially includes them in every dimension of its college life.  Ultimately, curriculum would profoundly demonstrate that its Latino/a students are among the institution’s most valued and respected resources.  

17. The college should consider the research on Latino student retention and work towards hiring more Latino/a faculty.  Based on our status as an HSI and the percentages of Latino students at both the undergraduate and graduate level all departments as well as graduate programs should have a greater Latino/a faculty presence. Therefore, the college should consider employing significantly more full and part-time Latino(a) faculty.  As research indicates, Latino/a students' are responsive and achieve success when they have Latino/a faculty who overtly value them as students, understand and connect to their backgrounds, forms of expression, and base experiential knowledge.

18. The college should develop methods via workshops or seminars to assist all faculty in becoming familiar with reading selections of pedagogical literature both on teaching at HSI’s and on how Latino/a students’ best learn. In addition, professional development opportunities should be provided in how to facilitate challenging conversation on issues of race, ethnicity, and language in the classroom. Faculty should be exposed to the specific strategies and skills of facilitating these conversations in the classroom, and creating a classroom of true inclusion, where everyone can learn to their full potential across race, ethnicity, and language. 
19. The College should create opportunities for faculty and students to meet more regularly to network and learn about new initiatives and opportunities for collaborating on scholarship.  

20. The college should draw on the expertise and experience of existing Latina/o faculty, across the disciplines at John Jay. By doing so, the College can promote advances in teaching methodologies and student learning outcomes among Latina/o students.  The CUNY Diversity Action Plan clearly articulates the instructional value of diverse faculty: “As diverse faculty members broaden themes pursued in scholarship, they generate curricular changes and introduce different forms of pedagogy in the classroom” (Appendix I, p. 2). We recommend holding faculty workshops that explain and model the CRT method of instruction in addition to the teaching strategies discussed above.  External or internal faculty knowledgeable in the CRT model can conduct workshops through a partnership with the Center for the Advancement of Teaching or other independent departmental efforts. 

21.  More extensive training among faculty in teaching non-native English speaking students should be provided.  Given the large number of NNES students who attend John Jay, the College has a special responsibility to prepare its faculty to meet their needs.  Expanding financial and personnel support to existing programs such as the E-Resource Center and CELS is a first step.  A second step is hiring more Latina/o faculty to help address the specific needs of the Spanish-speaking population of NNES students.  As Kristi Kanel (2004) makes clear in her report on serving ESL university students, those who speak the specific language of their students “and understand the culture would provide the types of services needed by this group at least as, if not more, effectively than those not familiar with the culture and language” (p. 62).
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