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CHAPTER NINETEEN

Teaching and Learning Outside the Box at
John Jay College of Criminal Justice

AMY S. GREEN

here are not many college programs in which you would find such courses as Yourself:

An Introduction; Revolutions, Rebellions and “furning Points in World History; Flesh
for Saler Human Trafficking from the Slave Trade ro 21se-Cenrury Sex Workers; and Lies and
Truths in Private and Public offered by the sume department in the same semester. The Inter-
disciplinary Studies Program {ISP) at John Jay College of Criminal Justice was able to do so in
fall 2011, because all of irs courses are team-taughs by faculty from different disciplines who
come Homonwg in rotating pairs, trios, m.:m quarters i generare omm._:m_._ course topics based
on their common academic interests and a shared spirit of pedagogical innovation. In spring
2012, the roster included The Politics of Liberation; So, You Think Thar’s Funny; Ritual,
Performance and Gender; and The Idea of Eterniry. For more than forty years, students and
facuiry ar John Jay have had the option to take courses rhar delve deeply into issues, ideas, and
information about a single eopic from broader, interdisciplinary perspecrives, rather than o
pursue the standard, disciplinary curriculum. As chair of ISP since the fall of 2009, I am the
inheritor and beneficiary of this academic feast. This is the story of its origins, workings, and
future prospects.

Bold Experiments at a New Kind of College

John Jay Coliege of Criminal Justice was established by the Ciry University of New York
(CUNY} in 1964 in the wake of a nazional movement “to expand palice educarion” and a
desire within the NYPD to “upgrade and professionalize the force.” The purpose of the new
college was “the development of broad curricuiar interests in addition ro police specialization
and preparation for administzacion, patterned after the liberal ares curriculum.” Most of the
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students at the fledgling campus, first housed at the NYPD training academy, were in-service
members of metropolitan law enforcement and public safety agencies. The founding faculey,
who suddenly found themselves face to face with a legally armed student body, included both
graditional academics and public safery professionals. In fact, the acting president during the
formation of the College of Police Science was Police Commissioner Michael ]. Murphy (Mar-
kowitz, 2008, pp. 7-9).

Ar the convocation ceremony for the new institution, Dean of Faculty Donald Riddie laid
out the College’s tri-part mission. In addition to educating the police force, the College would
also strive to “define and develop the fields of police stience and criminal justice into coherent
and recognized academic disciplines” and “provide a strong liberal arts cuzricubum for its stu-
dents” (Markowiez, 2008, p.11). S6ll, given the curicular emphasis on criminal justice and the
size of the fledgling institation, there was, and still remains, a tension between the professional
and liberal arts branches. Course offerings in the liberal arts were necessarily limited, and the
challenges of reaching a new brand of “non-traditional” students needed to be addressed. A
handful of humanities faculty, led by Arthur Pfeffer (English), sought ways to expand the cur-
riculum, vary their course loads, and experiment with pedagogical methods. Their brainchild,
the Thematic Studies Program, was launched in 1972 with a half-million-dollar grant from
the National Endowrment for the Humanirties and matching funds from private foundations.

An Alternative Curriculum: Thematic Studies, 1972-2005

Themaric Studies was designed ro bring students rogether to study “a single theme of both
contemporary relevance and historical importance to be raught by a mulridisciplinary team” of
faculty (Markowirz, 2008, p. 54). The grant envisioned an integrated curriculum that would
foster reading, writing, speaking, and analytical skills across disciplines in the humanities and
social sciences. Sradents did not major in Thematic Studies, but could apply the credits earned
to fulfill requirements in general education o substitute for a limired number of courses in
their majoss and minozs, or to serve as elecrives. Courses and studenes were divided into two
levels, Theme A for freshman and Theme B for sophomores and abaove,

Courses at each level were grouped under broad themes that gave coherence and depth to
the conrent and the srudent experience. Three course formarts were available: Theme lecrures
were large sections with four multidisciplinary faculty members at the helm; interdisciplin-
ary seminars were taught by two faculty members; and in disciplinary seminars the faculiy
few solo. Depending on the annual theme and the facalty active in the program thar year,
“experimental” cousses related to the themes were developed each semester as faculty wwams
came together in new configurations to coordinare the curriculum around the theme, select
readings, design projecss and assignments, and share the classroom. For example, when the
therne was civil rights and civil liberties, a historian and a philosopher raught a course on the
Bill of Righes; a philosopher and an English professor teamed up on The Idea of Fairness; and
a drama professor and a political scientist did Courtroom Dramas and Individual Righes. In
2003, the theme was transactions, strife, and rransformation; and courses included World War
H1 (history and lirerature} and Patriotism, Nadonalism, and Internarionalism {governiment and
lirerature). The concept reaped the berefits of both consistency—the four key academic skills
were central o every course——and spontancity, as ever-changing groupings of students and
faculty encountered new ideas, texts. and challenges all the time.
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Over time, as John Jay followed the national drift roward reliance on contingent faculy,
that kind of intense planning and integration became more difficult. For better and worse,
today’s ISP courses cobere more through pedagogy than content. On the plus side, faculty
have enormous leeway to teach whatever academic subjects they are involved with at the mo-
ment or whatever synergy they find with their partners as long as they can demonstrate ar Jeast
a tangential connection to the annual theme, On the minus, reverberations among courses
are weaker and sometimes hard to derecr, We are working hard ro strengthen the core of full-
dimers in order 1o revive that hub-and-spokes stracrure.

Long before “learning communities” were recognized in the early 1990s as a powerfud tool
to atrach students o their chosen institutions, build social nerworks, and aid with retention,
Themaric Studies cotrses revolved around the large-formar theme lecrures, which “served as
the mulddisciplinary centerpiece of the curriculam.” The lecture was required for freshmen
and optional for Theme B. In addirion, Theme A students were required o select wo addi-
tional, thematically relared courses in thic program each semester. In the fall semeseer, freshman
cousses were all about the individual and society. In the spring, the theme was individuals in
conflict. In Theme B, students needed to take rwo courses, either rhe theme lecture and one
additional course, or any two courses on the integrared program schedule,

The Theme A week began on Monday merning with the full complement of 125 first-year
students in the theme lecture, which mer as a whole for the first of 2 two-period session and
broke our into recitarion and discussion groups with a single professorfadvisor in the second
haif, In che full-group session, the four professors gave short presentations and structured ac-
tivities that showeased and highlighted the distinctions armong their disciplines. For example,
if the reading for the day was Archur Miller's The Crucible, a historian mighr discuss the period
and context in Salem and the connections o the Cold War; 2 literature professor might ask
students to analyze imagery and dramatic strucrure; a law professor would explore such legal
concepts and dynamics within the play as perjury and self-incriminaden; and a psychologist
wauld ralic about the characrers’ emotional complexities. Frequent guest speakers and panel
discussions, performances, film screenings, and field trips were also central to the design of the
coursa.

‘the brilliance of the ariginal program design went beyond the innovarive curricalum per
se. The holistic approach to student success in Thematic Studics depended on the presence of 2
fuli-time counselar-coordinator whose primary responsibility was the progress and well-being
of all 500 students. A choice was made ro restrict registration in Themaric Studies by requiring
the signature of the counselor-coordinator to insure that students understood what they were
signing up for and how they could apply the credits roward their degrees. Billie Kotlowitz was
the first ISP counsclor-coordinarer. The program still presents annual memorial awards in her
name to students who bring extraordinary efforr and enthusiasm ro their coursework. She sec
the standard that every student receives academic advising each semester ¢/he is in the pro-
gram. Many also receive shorr-rezm counseling and/or referrals for onger-term interventions.
And professors have a place to go when their students struggle. This may not sound like much
io people in private colleges, buc as the chronically underfunded campus of CUNY, John Jay
has not had the resources to provide rhat kind of persenal care and attention ra the majority of
its students. Formunately, recent shifts in academic prioriries have put resources into building
an Advising Center for the general student population, but so far advisement is required oaly
for freshmen and optional for incoming transfer students. No longer funded by an external
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grang, our alternative model is costly, bu its success has earned the continuing supporr of the
College administration.

Innovation and Longevity:
The Interdisciplinary Studies Program, 2005-Present

ISP students write all the time: shorter and simpler tasks in Theme A, longer and more com-
plex ones in Theme B. The labor of two or more professors enables quick wrnaround of
student work with frequent, formarive feedback, Just as students might encounter related con-
cepts or information in their courses, so too would they practice cemprehending, comparing,
and contrasting texts; developing and supporring arguments; synthesizing information and
concepts from multiple sources and disciplines; and relating what they learn to their own lives.

To everyane’s surpeise, Thematic Studies lasted far beyond the reach of its origival fund-
ing and is still going strong today. In 2003, at the suggestion of incoming college president
Teremy Travis, Thematic Studies became the Interdisciplinary Srudies Program, bur the struc-
ture, curriculum, and pedagogical appreach have remained largely the same. If the comingling
of literarure, sociology, philosophy, and music in the same classroom were novel in the easly
19703, even meore radical to higher education was the program’s insistence that writing, speak-
ing, listening, and critical thinking were as virtal to student achieverment as content. In Freirean
terms, the Thematic Studies faculty rejected the banking model of education, which envisions
the task of the teacher as depositing knowledge into the srudent and the student to rack it up.
"They subscribed, instead, to John Dewey’s notion that learning happens best in an interactive
enviranment. Those progressive educational cutlocks, surprisingly sdill controversial in some
higher education circles, continue to inform ISP pedagogy

Classes still meet once a week for a double period. The ISP classroom s an active learning
environment. Tests, rextbooks, and lecrures are out; literature, primary documenss, writing,
speaking, and creative projects are in. It is 2 place where students read closely and analyze
texs; write and reflect individually and in small groups; and debate, role-play, and rest their
newfound insights in a supportive serting. As former chair, Professor of English Michacl Blitz
shared with me (when [ first moved over from the Communication and Theater Arts Depari-
ment) that the first task of the ISP professor is to “blow their minds.” then keep challenging
them with new ideas and tasks throughour the two-and-a-half-hour weekly session,

Teaching partners spend ac least as much time planning individual class sessions as they
do teaching them. The pedagogy is labor-intensive, bur for those of us who get a kick our of
watching scudents grapple wirh and grasp challenging marerial out loud and in writing, it Js
rime and effort well-spent, OF course, over the years some facuity found that they resented the
extra planning, coordinating, and grading, or did nor like sharing the spodight. One of the
beauties of the structure is that faculty lines remain in their home departments, so no one is
stuck in ISP Faculty members are free to go back to their home deparements. Some newcom-
ers scem skeptical of the core faculey’s caution that our style of team-teaching requires mose,
rather than less, work than teaching alone. They may find themselves returning o their home
deparrments sooner than they expect.

Another distinguishing characteristic of the ISP classroom is that it is more egalicarian
than most. Because the professors leading the course are always exploring new rerritory, both
in rerms of their partner’s disciplinary expertise and the topic, content, and course materials,
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they are learning alongside their studencs. We frequendy find ourselves asking each other to
explain difficuls points in a text or to put 2 given incident or artifact in contexr. Our willing-
ness to ask the “dumb” quesrion or float an unformed theory emboldens students to be more
forthcoming, Perhaps the most valuable benefir for scudents of being in the classroom with two
or more teachers is warching us disagree with our parmners during class. When the professors
argue, we model thar academic discourse is fluid, thar differences of perspective are valuabie
and constructive, and that complex and imporrant questions are not subject to unambiguous
solutions. 1 like o say that this is the righe place for me because I was always the nerdy kid whe
loved school. I still enjoy being the proverbial erernal studene.

Students new to the program can be put off by our willingness o ler contradicrions stand.
Many of them seem to have been educated by memorizing and regurgitating facts, and chey
crave the security and rewards that come with getting the answer right. The ISP approach to
critical thinking requires them to sit with a kaleidoscopic view, to tolerate ambiguity, and o
delay the gratification of a “single-cause explanation of an event, topic or theme” in exchange
tar “a more enriched view of the issue, or topic ar hand” (Wentworth and Davis, 2002, p. 17).

Changing the program’s name from Thematic to Interdisciplinary Studies motivared the
faculty to step back and reconsider whar we do in light of new theory and research about
interdisciplinary reachtng and rescarch, We spent a year reading and discussing what exactly
interdisciplinary education is and whether or not thar is whar we do. Are our courses inrerdis-
ciplinary, multidisciplinary, or transdisciplinary, and what are considered best pracrices in the
field? Wentworth and Davis claim thar multidisciplinary classrooms involve “the sequential
presentation of topics drawn from separace disciplin

»

" and cauation that such teaching docs
not “meet the aims of interdisciplinarity, which emphasizes conceprual and instructional inte-
gration” (p. 16). We realized thac many of the John Jay majors are multidisciplinary. Srudenrs
select courses from lists that include single-discipline offerings from different departments.
Our Theme A Lecture, which emphasizes introductions o ar least four disciplines, might, for
example, fall inte the maltidisciplinary caregory; and some of our faculty, even in upper-level
courses, prefer ro mainuin disciplinary distincrness, Their courses juxtapose materials and
methedaologies and mine the inevitable contradictions. An example of an upper-level course
with a2 mulddisciplinary strucrare might be You Must Remember This: Memory, Mind, and
Porgetfulness, in which historian Andres Balis and psychologist Sondra Lefroff compared and
contrasted the ways historians and psychologises think sbour and study the past.

William M. Newell and William 1. Green define interdisciplinary studies “as inguiries
which critically draw upon twe or more disciplines and which lead to an integration of dis-
ciplinary insights” (Wentworth and Davis, 2002, p. 17). Professor Abby Stein, herself an
alumna of Themaric Studies, ook the lead in this merhodological investigation. In her view,
“at the interdisciplinary level, you would starc to combine the tools of disciplines, use fie-
tional accounts to explore psychological data or, conversely, impose a psychelogical test like the
MMPI [Mirnesota Muldphasic Personality Invenrory] on a fictional characrer, or demonstrate
bow peeple are simufanecusly binlogically constituted and socially constructed even though
that seems o be contradicrory.”

We were fortunate to host Michael Meerapol (a son of Julius and Ethel Rosenberg) as a
visiting professor in the last few years. Drawing on his academic, deeply personal experiences
and extensive contacts, he created a course called The Suuggle for Tustice: The 19505, Mike
brought an A-list of guest speakers to campus, including Eric Foner, Noam Chomsky, Marilyn
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Young, Peggy Seeger, and Tony Kushnes, Students read their work and had the opperruniry
te interact with themn as they explored the many dimensions of a pericd in American history
that is often remembered as one of passivity and conformity. The following year, Professor
Meeropol partnered with historian and long-time ISP faculty member Dennis Sherman o ﬁo
a similarly strucrured interdisciplinary course on the 1960s. He will move on o the 1970s in
spring 2013, this time with Distinguished Professor of History Gerald Markowiz. .

Other reams aim for the rransdisciplinary stance in which the disciplines are not displayed
as discrere sysrems of knowledge and inquiry. Meeth posits that “[dhe highest level of integrated
study is transdisciplinarity, which is not of the disciplines at 2ll. Transdisciplinariy means mn\
vond the disciplines” (Kaufman, 2008, p. 31}. Transdisciplinary teams start from the premise
that neither the program learning goals for general education (reading, writing, speaking, criti-
cal thinking) nor the selutions to real-world problems are discipline-specific and that ro& are
best developed through rigorous investigation of enduring questions through eacounters with a
wide range of at, literature, and scholarship. “Tn a successful transdisciplinary environment, the
learner treats each of the varicus disciplines not stmply as a place where specific subject marrer
is situared and organized...but as a way of reading the world from = unique perspective. When
these different vantages conjoin in an exploration of any phenemenon, we begin to zb.amaﬁmm
the phenomenen’s rich complexity” (Iaufman, 2008, p. 32). Given m.womn.mtwn_.mmné? it is
probably correct to say that we aspire o, rather than achieve, transdisciplinarity. .

Professor Stein recently taught an upper-level course with Professor Balis calied Life after
Dearh. They designed the course around a case study of Henrierea Lacks, the African American
woman whose cancer cells, harvested after her death and without the consent of her family in
1951, were used to start the most prolific and profitable line of stem cells for medical research.
According 1o the syllabus, they used Lacks’s story as a plarform for a wide-ranging axﬁwoﬁmﬂ.zﬂ
of “scientific and religious beliefs, medical ethics, public and private profit, and family tes
within the context of cwentieth century conceprions of race, class, and gender.”

in our gransdisciplinary courses, materials and activities are selecred to encourage .on..m&n
interrogation, vigorous, evidence-based debate, and the construction of new knowledge. wuo-
fessor of History Dxennis Sherman reaches mostly in dyads with parmers from English, philos-
ophy, drama, and political science. Their courses are designed around .é.mr historical and n,zT
tural phenomena as world war, rerrorismm, revolution, or life-cycle events. Some of the materials
and methods of study are drawn from the partner disciplines; bur novels, poetry, plays, film,
journatism, and the fine arw are likely o appear on the same syllabus, Selections are _ummnm. on
whar is most likely to get students thinking, questioning, hypothesizing, arguing, and creating.

For example, in the wake of the Arab Spring of 2011, Dennis and I put zogether a course
called Revolutions, Rebellions, and Turning Points for fall 2011, We laid the ground for study-

ing revelutions in the modern world with a series of primary documents and mmnosawﬂq ac-
counts of the French Revolution, including The Declaration of the Rights of Man and Citizen,
and Robespierses speech to the National Convention of 1794. We also read and watched
scencs from Peter Weisss 1964 Marai/Sade (The Persecution and Asassination of Jean-Paul
Marar as Performed by the Inmates of the Asylum of Chaventan Under the Direction Q.&m.i&.m:&
de Sade). As a term project, students selected @ Middle Eastern country in the midst of polirical
upheaval and followed its progress aver the course of the semester in Western and non-Western
media. We compared the Declaration of Rights v the U.S, Declaration of Independence. Along
the way, we ook detours to other types of revolurions, including scientific and religious ones.
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We read Brecht’s Gafiler and wrore abourt the personal and ethical dilenamas of giviag in to the
demands of absclute authority. We also studied Martin Luther’s Ninety-Fve Theses on the Power
and Efficacy of Indulgences.

“Wher we are really good, we abandon the [disciplinary] mindset,” says Professor Stein,
“and. when we ate really, really good, we rranscend the theoretical boundaries entirely while
still using the tools of cach discipline as they have utility in Hluminating ar idea.” She admits,
however, that, “Most of the time, we probably do end up in [an] interdisciplinary arena. We
have not been trained to be rransdisciplinary so ic’s hard for us to get there, plus the disciplin-
ary soructure of the insticution demands that students not throw our the concepr entirely. Ir's
a compromise, like a transgender person who hasn't had the surgery yet but hopes to ane day”

‘This rransdisciplinary approach is sometimes looked at askance in an acadersy thar cher-
ishes irs disciplinary silos. We have colleagues in other departments who think that, because
ISP courses eschew the recognizable (if sometimes unwieldy) contours of the survey, chrozno-
logical, or genre course for a kaleidoscopic view of the topic, that they lack academic rigor,
In fact, we have heard ourselves disparaged as “hippie-dippy,” a moniker we carry with wry
amusement. 5o, how and why has this vestige of 1970s alternative education survived for more
than four decades?

Themaric Srudies was one of several dozen funded curricular experiments in the early
1970s. It is one of very few; however, to survive forty years of cultural and institutional change.
"There are saructural, administrative, and political as well as curricular reasons for its fongevity.
One of the most importanr facters keeping the program intacr for so long is tha it has arcract-
ed commitred and creative facolry who never tire of inventing new ways to reach our evolving
student body, Some faculey, such as historians Dennis Sherman and Gerald Markowitz, have
been here almost since the program’s inception. They, along with such emeritus professors as
Beuwsy Girter (English) and Carol Groneman (history), provide guidance, instivutional IMEmOory,
and some of our best new ideas. Professor Girter helped develop a pending NEH grant pro-
posal for an “Integrated Humanities Project” that will ameliorate our scudents’ crowded and
fragmented schedules by focusing in depth on 2 single capacious text in a pair of tinked in-class
and online courses. It is worsh noting that the original NEH grant that scarced Thematic Stud-
ies would probably not be fundable roday, because iv called explicitly for the integration of the
humanisies wich social science, something toward which wday’s NEI is not so open-minded.

Another factor in the program’ fong life is the administrative support it has enjoyed
through many administrations, {The one provost whe wanted to shur us down lasted less
than a yéar before he was dismissed.) Team reaching and a dedicased counselor are expensive,
and we are the only campus unit that awards three credits to each of the professors on a ream.
Administracors have continued to provide the needed resources because they see ISP as a valu-
able resource for both students and faculty. They like offering scudents & viable alternative
educational experience, and the program serves 2s an ongoing pedagogical laborarory for John
Jay faculty. As we all know, few Ph.D. programs preparc us as teachers. Mast of us follow the
models set by our own professors, which often means lecture-and-test. ISP is a place where new
or “stale” faculry can see new models and creare their own experiments. Most rerurn to their
regular ceaching duties with new rechniques o share with colleagues in their home depart-
ments. The opporrunity to teach to ones strengths and specialties is another benefit for faculty.
And, fortunately, the majority of the John Jay administuration believes that keeping the faculty
fresh and happy is good for the instturion.
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For many vears, ISP served a more public funciion in maintaining the academic repura-
tion of John Jay College. During New York City’s 1976 fiscal crisis, John Jay was threatened
with closure. (One part of the deal under which it was allowed to remain open was thar the
College ahandon all but its criminal justice-refated majors. This was the case undl 20006, when
the College was again allowed by CUNY to offer undergraduare majors in the liberal arts. In
the meantime, the College maintained and touted the ISP program as a demonstration of
continued commitment to the humanities, the liberal arrs, and interdisciplinary education.

Scudent satisfaction and success is another contributer ro ISPs longevity. The composition
of eoday’s John Jay College student body is very different from the one in artendance when
Thematic Studies began in 1972. Farly cohorts came to the College as working adults with
at least postsecondary experience at an in-service training academy. Today’s typical John Jay
students are severeen to twenty-four years old and are recent graduates of the New York City
public schools. They are often unprepared for college-level work, and our pedagogy meets their
needs. Participation in ISP is opricnal, bur not comperitive. It is not a selective group. Our
students are all over the “academic ability” map. What they share is a willingness to engage with
a stimulating environment and greater demands than they might encounter elsewhere in the
College. We are always surprised ar Grading Day when we learn that a student who gees Cs in
our courses semester after semester keeps registering for our courses. Srudents tell us they know
they could get higher grades but enjoy ISP classes move. They think char, in the long run, they
will benefit more from the work they do here. In fact, many of our higher-achieving alumni go
on to graduare and law schools.

We are always thrilled to hear directly from alumni whar they find most valuable abour the
prograrn, Here are 2 few recent, gratifying messages:

Taking ISP courses was the most enlightening experience [ had at John Jay College. For the first timne,
1 andersiood the importance of approaching a problem from the paint of view of different sciences. T
came our of the program with the critical thinking required of 2 college student. The flexibility of the
program and the creativity of the professors made my dme in ISP dassrooms enjoyable. Since T had the
freedom to choose the courses that interested me, never did T feel bored. {Michael Rusenberg, alumaons
1997, practicing attorney)

What 1 love most abour ISP is how well prepared and confident you become in expressing your ideas
and challenging norms. The personal experiences and perspectives that stadents and prefessors bring 1o
the classroom make the process of learning even more involved and unigue. Students of [SP often share
meaningful refationships with their professors, creating bath a coliegial and family experience that is hard
to find elsewhere in the College. (Newron Knowles, alumnus 2011, entering snudent at the University of

California at Hastings Law School)

My first ISP courses aught e that i was perfectly acceptable, even encouraged, to root around in dif-
furent disciplines while pursuing a common pach. Tn facr, T realived 2 more vibrant world view, as T gazed
P & &
through the different lenses of philosophy, history, drama, literaure, and sociology. The class work was
= : ¥, hisory ¥
engaging, challenging, invigorating, and complecly foreign o me from previous scholastic endeavors.
Heather McCown, alumie 2010, master’s degree cendidate in duace education at New York Universizy)
o

The final thing that has kept ISP going, ironically, has been a habic of lurking around
the ousskirts of the College’s academic mainstream. The practice has kept us our of harm’s
way and allowed the program to self-regulare. Until now, all of our courses were considered
experimental; they did not go through governance or get listed in the coilege bulletin. Instead,
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we conduct robust internal curriculum approval and syllabus review every semester. Still, che
shroud of mystery has led to misunderstandings among colleagues ouwside the program and
perpetuated resentments about our supposedly privileged srarus. This will no longer be the
case, as CUNY recendy insticuted a new university-wide general educaiion curriculum char
requires thar all courses eligible for general education credit be registered and certified to meet
specific learning outcomes (see Future Prospects, larer).

Of course, there are problems and drawbacks to che ISP way: First, like most instivations
of higher education, John Jay relies heavily on adjunce faculty. The program was started by a
small and cohesive group of full-time faculty ar the beginning of their academic careers and
fired up by 1960s idealism. They threw themselves whelesale inro cultivating new teaching
methods and an evolving integrated curriculum as a contribution re social justice. Today’s ISP
faculey is a smaller core of full-timers, many of whom split their teaching loads between ISP
and their home deparuments, and parc-timers whose energies are even more diffused. Accord-
ing to Professor Emeria Gitter, the original faculty formed a “critical mass” who spent all of
their rime and teaching efforts in Thematic Studies. She believes thar reaching has lost currency
among many professors and recalls that teaching used o be a higher priority, in part because a
rise in expecrations for publication have made junior facufty wary of investing oo much rime
and energy in the classroom. In her view, teaching is generally devalued in teday’s academy;
and tenure-secking professors fear that they have no choice bur to pus it lower on their list of
priorities {Gitter, July 24, 2012).

The crath is chat ISP facuity members are accomplished scholars. Some have published
books and aricles inspired by team-taught courses. Professor Markowitz and Marlene Parks
{(art history) used what they learned in a course called The Art and Politics of the New Deal o
curate a traveling art exhibit {funded by the NEH) and a large caralog (both tided “New Deal
for Ar") and to write Desmocratic Vistas: Post Offices and Public Art in the New Deal (Temple
University Press, 1984). Carol Groneman wrote Nymphomania (W. W. Norton, 2001) after
team-teaching several cousses on feminism and sexuality. Andrea Balis and Michael Aman are
abour o publish a pedagogical article about teaching race in Teaching in Higher Education.
Other ISP professors credit their lively scholarly lives with our collegial and collaborasive armo-
sphere. We valk shop a lot, use one another as sounding boards, and critique each other’s work.

Lower interest in teaching and resistance from departments in sharing their full time fac-
ulry make it difficult to astract and retain the kind of professors who built and mainwin the
program. Porrunately, Joha Jay Provost Jane Bowers is piloting a new incensive for depart-
ments to release faculey to us for a limited number of years or semesters. Carefully selecred
departments will be offered a substiture full-time line to compensate them for the teaching
power loaned 1o us.

Because ISP is not a regular {i.c., wenure-granting} academic department, no faculty lines
teside here. This is both a blessing and a curse. On the one hand, we are continually resewed
by the arrivals and departures of new faces and ideas. Professors are not stuck with us or us with
them. There are nor rivalries and jealousies over wnure and premorion because those decisions
are made in the home deparrments. We are not comperting in the same disciplinary arenas. On
the other hand, because participation on cthe ISP faculty is not contracrual, we are valnerable ro
the needs and whims of the home departments. Even if'we think someone is or could be a great
fit, there may be obstacles to geming him/her here or keeping him/her for any length of rime.
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A big part of my job is negotiating with other chairs for faculty loans and for the arrangements
that enable students 1o apply our courses to their majors and minors.

in addirion, we recognize that our approach can fall short when scudents substirate our
courses for general education courses that also serve as gateways to majors (our introductory
courses have equivalent course numbers). We know that students who have no intention of
majoring in certain fields can ger turned on to something and decide to change direction, In
these cases, the lack of a survey introduction can be a handicap in upper-evel classes. We are
heping thar a silver lining to the new CUNY-wide gencral education cloud mighs be that stu-
dents should be able to take the survey introductions in their major after completing an ISP
course that changes their minds, Some students have trouble transferring ISP credits to other
colleges thar do not recognize our non-traditional svllabi as equivalent ro the required courses
at their campuses. We have reason o bope that the CUNY general education sysrem will also
rake care of that problem.

Future Prospects

The larest challenge ro ISP js the imposition by the cenwral CUNY administration of its com-
mon general educarion program for all eighreen undergraduate depree-granting campuses.
The Chancellery’s justification for this rop-down takeover of the curriculum is thar common
requirements will solve the problem of wansferring credies and fulfilling general education
requirements when students move from campus w0 campus, According o the 2010 report
Daproving Student Transfer at CUNY, which laid out the problem to which Pathways is sup-
posedly the soludon, some 11,000 students transferred inte or among CUNY colleges in fall
2009. The repore dlaims that the only way to prevent precious credies from being forfeited
in such moves is to have a single, CUNY-wide general education curriculum and thart it be
limired to no more than thirty credits for associate degrees and forgy-rwo for baccalaureate
degrees. Strong opposition was immediare from the Universiry Faculty Senate and the Profes-
sional Staff Congress (the CUNY faculty union), who are now suing for breach of governance
and working on alternare fixes. But the CUNY Board of Trustees” endorsement of Pathways is
unlikely to be reversed.

The Pathways carriculum is comprised of a thirty-credit, outcomes-based common core,
with a college option to offer twelve additional credits on campuses thae offer bachelor’s de-
grees. Tronically, since 2002, ar CUNYs urging, most campuses have gone through extensive
general education reform processes—some with award-winning resulrs, as ar Brooklyn Col-
lege, whose core curriculum is recognized nationally. Coincidentatly {or maybe ir was more
than coincidence, given Provost Bowers's fondness for interdisciplinary curricala}, 1 chaired
the gencral education reform process ar John Jay. In May 2011, afrer four years of sometimes-
heated campus debate, we adopted an ourcomes-based, mission-specific general educarion cur-
ricutum. The CUNY Board of Trustees voted to impose a university-wide program in June.
Forrunarely, Undergraduate Dean Anne Lopes, whe was Instramental in moving the John Jay
proposal through governance, was appointed to the Pathways Task Force and influenced the
design of the new curriculum, which has some features in common wich ours. Considering
that | led is development, it was not unexpected that the ene we adopred right before the
changes was going to be 4 good fit for ISP We can deal with Pathways. In facy, we are able to
offer up to thirry-six of the forry-two credits.

Teaching and Learning Qutside the Box at John Jay College of Criminal Justice | Greer

Still, ic is no surprise that CUNY faculty are up in arms. Their objections are ewo-fold.
First, there is widespread outrage that the Chancellery and Board of Trustees have violated
rraditional and fiercely held faculty prerogative. This is a legitimate complaing, and the Profes-
sioral Staff Congress has filed a lawsuit te stop the implementation of Pathways, There is less
upanimity about the second major objection, that is, dhur the Pathways curriculum be buile
around learning outcomes.

The Association of American Colleges and Universities promotes learning ourcomes-based
curricula, and many have been implemented at both public and privaze institutions around the
country, bur they wouse suspicion and resentment among faculty who caleulare the value of 2
college education by how many courses in which disciplines students are required o take. Path-
ways does not mandate general education courses in specific disciplines, but rather thar courses
from a wide range of disciplines meet the required ourcomes in five areas of the curriculum
(World Culture and Global Issues; U.S. Experience in {ts Diversity; The Individual and Society;
Creative Expression; and The Scientific World). Generat education courses now have to be regis-
tered with a centralized clearinghouse so that any course a student passes at one CUNY campus
will be accepted and crediced roward the same requirement when s/he rransfers.

For ISE whose curriculum has always cohered around developing core academic skills,
fearning outcomes are nothing new. Disciplinary coverage is not the goal; building skills, de-
veloping curiosity, confidence. intellectual capacity, and fife-long learning hahirs are more
paramount. Our objections o the imposed curdculum were less about its ourcomes-based
structure and more about whether or not the curricolar categories would constrain our ability
to generate innovative courses without content limirations. Our other challenge is administra-
tive. Because the curriculum is constantly changing, ISP courses, which are mest frequentdy
used ro fulfill general educarion requirements, have always been considered experimental and
are never required tw go through the college curriculam commirree. The new system. requires
that to be accepred for general educarion credir, every course must be approved through both
campus gavernance and the University clearinghouse.

Because we had never passed through the course-approval gauntler before, and because we
were aware of resenunent and doubt abour our program {we are the only campus unir where
teaching partners both ger full credic for reaching a single course), the ISP faculty feared that
this could be the end of the line for 2 program that thrives on curricular and pedagogicat Hex-
ibility. "The last thing we want is to be tied down to offering the exact same courses year afier
year. The ISP curriculum committee spent most of spring 2012 struggling with how o meer
the new mandace withour clearing the banguet wable.

We rackled the problem by sifting through dozens of syllabi for ISP courses that had been
offered in the past five years and sorting them into roughly thematic piles. We identified such
clusters thar seemed to ally with the Pathways caregories. We then created master course ritles
and proposals that we believe will satisfy the requirernents and still accommodare a wide vari-
ety of topics, approaches, and disciplinary combinations. For example, a course called Remem-
bering and Forgetting mighs be about biography and autobiography in one semester, ahout
the impact of childhood trauma in another, and abour the construction of history in a third, A
course called Gerting Even: Forgiveness and Revenge was inspired by existing svllabi focuse
on vigilantism, comparative religious approaches o justice, and the praciical and ethical im-
plications of the death penalty. American Identities should accommodare everyching from the
immigrant experence o the Stonewall riots,
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Another irony in all of this is that, while the other depariments who played by the rules
all these years have to revise or come up with a handful of cousses o stay active in the newly
opened gencral educarion markerplace, we ate scrambling to put rwenty new courses in the
pipeline by Sepsember in order for them to get Pachways certified in time o be offered when
the new curriciium becomes mandarory for incoming students in Seprember 2013, Forru-
nately, faculry members were willing to hold their noses at complying with the University
mandare in order to keep the program viable and are busy developing proposals as I wrire.
Once again, | have been tapped to chair the committee that will ver Pathways proposals at
Johr Jay and recommend them for approvat by the Undergraduate Curricalum and Standards
Committee. I will be supporred by Thematic Srudies/ISP veteran Bersy Gitter.

Beyand chis existential morment, once the Pathways crisis is over, we are hoping to develop
more formal curricular structures o incentivize students to stay with us longer and provide op-
portunities 1o reinforce the integrated curriculum. We are considering optons for a minor in
interdisciplinary scudies, American studies, or cultural studies and hoping that a successful minor
will become  platform for a program major. The provost envisions a division of interdisciplin-
ary studies some day thar would being ISP and such interdisciplinary majors as gender studies,
humanities and justice studies, and international criminal justice under a single umbretia.

For now, we are rolling out 2 new freshman common experience course to replace the old
Theme A lecture. It will expose students o a wider range of disciplines in a single semester,
but in a smaller and less intimidaring environment. Instead of meeting as a group of 100
every week, students will be divided inte dasses of thirty to thircy-five, and faculty from six
discipfines will rotate in pairs at three-week invervals, The three sections will come rogether
four times during the term for field trips and special events, culminating in a showcase of their
research projects. In many ways, this new twist on the 18P curriculum also harkens back to the
program’s origins. Professor and Deputy Chair Richard Haw brought rogether a team of six
professors who collaborated on 2 new approach and designed a syllabus called Justice and the
Individual: Who's in and Who's Qut? Separare units on environmental, educational, and legal
justice will introduce students to the many forms and insttutions of justice as well as to the
disciplines of English, psychology, media studies, law, ethnic studies, and sociology, They are
planning 2 day trip 1o the ruins of Eastern State Penitentiary in Philadelphia. Thematic Studies
freshman used 1o go there every vear, The spiral of rradition and innavation continues. The
feast moves on.
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CHAPTER TWENTY

“"Connecting the Classroom to the World”

An Integrative, interdisciplinary, and Experiential

Approach to Learning at George Mason University'

LISA GRING-PEMBLE

New Century College is commizted 10 integrating interdisciplinary knowledge with lifelong learning
by offering experiential, hands-on learning thar connects the classroom o the world, Our communicy
cticourages studenss w engage in active learning, independent inguiry, and research thar respond o mr.n
needs and opportunities of a diverse sociery while preparing them for respousible leadership and citizen-
ship. {New Century Coliege Mission Statement} ’

Alan Merren's sixteen-year run as Masou’s omnipresent presideat ends June 30, 2012.... [Merren] might
best be remembered for transforming Mason from 2 local school with a “commuter college” reputation
into a nationally known brand.

since Merten took the reins in 1996, Mason has gone from 2 commut-
er to residendal campus.... The number of en-campus facilities rose from 125 o 168, and enroliment
increased from 24,200 1o 33,304, Faculry and seff more than doubled, from 4,400 to 9,600, .. Research
funding at Mason rose from $30 million ro $130 million, . fand} Masoss overall budger has gone fram
$220 mitlion in 1996 o $880 million roday: (Hobbs, Washingron Past, May 30, 2012)

$1-TFrillion in student debtw—and the worst job marker in years.

12th—Rank of Uinited States in college degrees held by 25- to 34-year-olds. Down from No. 1.
Increase in number of new students enrolled in for-profit colleges-——236%.

41 million—Visitors to the Khan Academy over the last 18 months.

160k—Participants in Prof. Sebastian Thuro's free TED-Ed course on artificial intelligence.
INNOVATE YOUR WAY OUT OF THATH{(The Clronicls Review, Headline, Apsil mmﬁ 2012)

n the eardy 1990s, a small leadership group representing the ideas of over 100 George Mason
University faculty and staff from a variety of disciplines designed 2 competency-based, two-
vear pilot program that would become New Century College (INCC). Founding New Century
College Dean and Professor John O’Connor remembers the initial pilor program planning
stages when faculty and staff surveyed best practices in innovarive colleges and universities (For
example, learning communities, service-learning, competency-based educarion, self-regulated




